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I dedicate this dissertation to the families that my research is able to provide assistance. I 
understand the power that comes with completing a PhD. and I hope to be able to use it to better 
the lives of underserved families. This dissertation will serve as the catalyst by which my career 
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positive effects of Latino fathers, this work may act as a means for social and educational change 
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This dissertation describes different ways in which Latino fathers influence their youths’ 
health and educational outcomes. It contributes to the literature through a greater understanding 
of how Latino fathers influence the development of their youth while living in the United States 
by using both qualitative and quantitative methodologies. The term Latino is used over other 
nomenclature as this dissertation focuses on fathers who originate from Mexico and Central 
America. Two papers aim to incorporate the cultural ideologies of Latino fathers which are 
enacted through a positive relationship with their youth to decrease drug and alcohol use and 
increase involvement within their youth’s educational system. Results from each of these papers 
show that Latino fathers play an important role in youth health and educational outcomes. The 
first paper of this dissertation suggests positive father-adolescent relationships decreased youths’ 
drug and alcohol use from early adolescence to emerging adulthood. The second paper suggests 
that Latino fathers desire a positive education for their youth. The second paper also addresses 
how immigration policy has affected the ways in which Latino fathers are able to influence their 
youths’ educational attainment and how potential policy changes surrounding Deferred Action 
for Child Arrivals (DACA) will affect Latino fathers’ ability to be active in their youths’ 
education. Implications from this dissertation are discussed and suggest the need to further 





CHAPTER 1. GENERAL INTRODUCTION  
Introduction 
Latinos currently comprise 17.1% of the total United States population (U.S. Census 
Bureau, 2015). The Latino population has exhibited steady increases in size since the 1980s 
growing more than 900% since that decade (Brown & Stepler, 2016). Though this growth slowed 
after the Great Recession (U.S. Census Bureau, 2017), the Latino population now accounts for 
54.0% of the total growth in the United States (Stepler & Lopez, 2016). Current population 
projections suggest that by the year 2060, 28.6% of the United States’ population will identify as 
Latino (Colby & Ortman, 2015).  
Throughout this dissertation, the term Latino is used over other nomenclature. There is 
current debate regarding changing the terminology of Latino to Latino/a, Latin@, Latinx, 
Hispanic, or Hispanix. At the time of this dissertation, there is no unified terminology. Torres 
(2018) described the change in terminology in academia over the last five years, and suggests 
that terminology is more frequently associated with the choice of the author rather than the way 
the participant self-identifies. A majority of the discussions regarding change in nomenclature 
are found in blog posts or newspaper articles rather than in research papers. Current debate 
suggests that using different terminologies may be more inclusive when combining males and 
females together. The primary focus of this dissertation is fathers. Therefore, the authors did not 
choose to explore terminology that referenced both males and females. In this dissertation, the 
term Latino is used to describe fathers whose origins are in Latin American countries.  
Supporting literature describes how Latino fathers influence youths’ drug and alcohol use 
and educational attainment. The influence of Latino fathers on youths’ drug and alcohol use and 




relationship and father involvement are two related, but independent, constructs when 
researching youth outcomes (Cabrera & Tamis-Lemonda, 2014). Father relationship describes 
the emotional connection between fathers and their youth (Bronte-Tinkew, Moore, & Carrano, 
2006). Father involvement describes the amount of time that a father is active with his youth, or 
the time he spends attending youth functions (e.g., school functions) (Castro et al., 2015; Jeynes, 
2017; Parke, 2004). 
Literature Review 
Latino Fathers’ Influence on Youths’ Drug and Alcohol Usage 
A meta-analysis of parental support on adolescent drug and alcohol use suggests that 
parent/adolescent relationships can be characterized as either negative or positive (Hoeve et al., 
2009). Negative parent-adolescent relationships are typically characterized by parental anger and 
alienation and are associated with increased adolescent drug and alcohol use (Parker & Benson, 
2004). Negative parent/adolescent relationships are also sometimes associated with delinquent 
fathers offering detrimental substances to their youth (Bronte-Tinkew, Moore, & Carrano, 2006). 
This is especially prevalent when the father has been previously incarcerated and is associated 
with increased levels of parental absence (Simons, Steinberg, Frick, & Cauffman, 2018). 
On the other side of the spectrum, positive parent/adolescent relationships are 
characterized by warmth and support and act as a protective factor for youth against drug and 
alcohol use. The influence of positive Latino father-adolescent relationships decreases the 
amount of drugs and alcohol used by youths and is associated with later initiation into use 
(Atherton, Conger, Ferrer, & Robins, 2015). Previous literature suggests that this influence 
varies by age and gender (Brook, Whiteman, Finch, & Cohan, 1996). Latino fathers are more 




rather than in emerging adulthood (Coley & Medeiros, 2007). Latinos who use drugs and alcohol 
have a higher rate of dropping out of high school than all other ethnic peers, barring Native 
Americans (Wallace & Bachman, 1991). The first paper explores these relationships. 
Specifically, there remains a need to better understand how non-residential low-income Latino 
fathers’ positive relationship influences their youths’ drug and alcohol use. Work from this 
dissertation will provide evidence consistent with previous research which has demonstrated that 
positive father-adolescent relationships decrease youths’ drug and alcohol use (Brook et al., 
1996; Coley & Medeiros, 2007; Hill & Torres 2010). 
Latino Fathers’ Influence on Youths’ Educational Attainment  
Previous studies have shown Latino father involvement in their youths’ education leads 
to increased grade point average (Suárez-Orozco, Gaytán, Bang, Pakes, O’Connor, & Rhodes, 
2010), higher educational attainment (McWayne, Downer, Campos, & Harris, 2013), and 
participation in education beyond high school (Kim & Sherraden, 2011). In order for Latino 
fathers to aid their youths’ educational attainment, it is important for fathers to understand the 
educational needs of their youth (Jeynes, 2017). Latino fathers who are more accustomed to the 
U.S. educational system (Cruz et al., 2011) and attain higher rates of education themselves 
(Dumais, Kessinger, & Ghosh, 2012) have youth who achieve higher levels of educational 
attainment. Commonly, Latino fathers who were not born in the U.S. and who have low levels of 
formal education have reported feeling confused, intimidated, or unfamiliar with the U.S. 
educational system (Taylor & Behnke, 2005; Chávez, Englebrecht, López, & Viramontez 
Anguiano, 2013). When fathers are unfamiliar with the U.S. educational system, it limits their 
ability to assist and support their youths’ educational attainment (Behnke & Kelly, 2011; Pstross, 




Father involvement in education has been commonly measured by the amount of time the 
father spends at school events such as parent-teacher conferences (Myers & Myers, 2015). 
Previous evidence has suggested that Latino fathers are the least likely ethnic group to attend 
their youths’ school functions (Leavell, Tamis-Lemonda, Ruble, Zosuls, & Cabrera, 2012). For 
example, Terriquez (2013) stated that only 53% of Latino fathers attended parent-teacher 
conferences and only 10% volunteered at a school function, as compared to 68% of Anglo 
fathers who attended parent-teacher conferences and 21% fathers who volunteered. Many fathers 
have reported not feeling welcome or able to connect to their youths’ education due to limited 
access to professionals that speak Spanish in the classroom (Myers & Myers, 2015). The ability 
of Latino fathers to be able to speak the same language as teachers greatly impacts their 
involvement in their youths’ educational attainment (Good, Masewicz, & Vogel, 2010).  
A meta-analysis by Jeynes, (2017) looked at the impact of Latino father involvement on 
their youths’ educational attainment. Results demonstrated that father involvement increased 
educational attainment for all youth, but policy greatly influenced the degree to which Latino 
fathers were able to be involved in immigrant families. Immigration policy creates a barrier 
between parents and the school system and decreases parents’ ability to aid in their youths’ 
education (Davidson & Burson, 2017). A study by Suárez-Orozco and colleagues (2010) 
followed the academic trajectories of youth of immigrant parents and found that up to two-thirds 
of youth fell behind their peers academically, were subject to frequent school changes, lengthy 
family separations, and few available extracurricular activities. Further research is needed to 
understand the influence of changing immigration policy on immigrant Latino fathers’ ability to 
aid their youths’ educational attainment. Thus, the second paper explores this relationship. 




changes to immigration policy will affect immigrant Latino fathers’ ability to be involved in their 
youths’ educational attainment. Findings from this dissertation supports previous research that 
has suggested that Latino fathers are actively involved in their youths’ education, despite 
potential changes to immigration policy, by providing a safe and stable environment for their 
youth (Behnke, Taylor, and Parra-Cardona, 2011; Dumais, Kessinger, & Ghosh, 2012; Suárez-
Orozco et al., 2010). 
Policy Affecting Latino Families and Education 
Current U.S. immigration policy has implications for a large number of Latino families. 
Specifically, potential policy changes to the Deferred Action for Childhood Arrivals (DACA) 
program have created disequilibrium for many Latino families. Policy enacted a program to 
provide immigrant youth a sense of stability, safety, and educational opportunity in the United 
States (Cebulko & Silver, 2016). DACA allows for temporary deferment of deportation of 
individuals below the age of 31 as of June 15, 2012 if they arrived in the United States before 
they were 16 years old. The Department of Homeland Security (2017) reported that between 
2012 to 2017, nearly 1.8 million applications were filed under DACA. Nearly 80% of applicants 
originated from a Latin American country. 
On September 7, 2017, an executive order to eradicate DACA was filed by U.S. President 
Donald Trump. The eradication of this program will likely have a tremendous influence on many 
immigrant families. A date of March 5, 2018 was given as the final day to renew applications for 
DACA. Yet on this date, multiple federal judges ruled that the Department of Homeland Security 
must continue to accept DACA applications. Over a year later, little progress had been made to 
either end DACA or to revoke the executive order. If DACA is ended, 690,000 people will lose 




2017). Thus, the fear of the removal of DACA, a program highly utilized by Latino immigrant 
youth, may influence Latino families’ roles, expectations, and aspirations for their youths’ 
educational experiences and attainment in the U.S.  
Further complicating the issue is the cost of higher education in the U.S. The DACA 
program did not grant “lawful status” to those registered with this program. This means that 
DACA recipients are not eligible for financial aid. Instead, DACA gave “lawful presence”, 
which forces college-age youth to pay for college without government assistance. Indeed, recent 
research shows that even when students enrolled in DACA can afford to go to college, many lack 
the educational opportunities or understanding of the U.S. education system to be able to apply 
for college, attend college, and or deal with residency issues (Gonzales, Terriquez, & Ruszczyk, 
2014). Parents and students alike are missing information as it pertains to the impact of DACA 
on their ability to attend college (Pham & Cervantes, 2017). Understanding family roles, 
expectations, and aspirations for youths’ educational attainment can help inform policies and 
practices (Greder & Arellanes, 2018). 
Dissertation Organization 
This dissertation followed the alternative manuscript dissertation format and included two 
studies. Each study focused on further understanding the different ways in which Latino fathers 
influence their youths’ health or educational outcomes. The first study included immigrant 
Latino fathers and those who have resided in the U.S. for generations. The second study solely 
focused on immigrant Latino fathers to better answer the research questions. 
Paper One, Chapter 2 
Chapter 2 entitled, “Positive Latino Father Relationships Decrease Youths’ Substance 




deeper understanding of the relationship between positive father-adolescent relationships and 
drug and alcohol use from early adolescence into emerging adulthood for Latino youth. Data 
from Welfare, Families, and Children: A Three-City Study, a longitudinal study, was used to 
assess the cross-sectional and longitudinal associations between Latino adolescents’ drug and 
alcohol use as predicted by the relationship with their father. To do so, a cross lagged structural 
equation modeling was utilized. Drug and alcohol use was a self-reported by youth on a seven-
item scale. Fathers’ relationship was a latent variable based on a six-item scale measured by the 
youths’ reports of their relationship with their father. In addition, measures of father 
involvement, negative mother-adolescent relationships, mother’s marital status, adolescent 
gender, and income-to-needs were included in the model. Chapter 2 has two main research 
questions. First, what are the cross-sectional and longitudinal associations between positive 
father-adolescent relationships and adolescents’ drug and alcohol use from early adolescence 
into emerging adulthood? Second, do measures of father relationship and drug and alcohol use in 
early adolescence predict subsequent measures in emerging adulthood? 
Previous studies have demonstrated mixed results regarding the influence of Latino 
fathers on the drug and alcohol use of their youth (Savage & Mezuk, 2014). This manuscript 
provides a better understanding of the influence that positive Latino father-adolescent 
relationships have on decreasing drug and alcohol use from early adolescence into emerging 
adulthood. Results from this model suggest that positive Latino father-adolescent relationships 
decreased adolescent drug and alcohol usage both at the same time point (cross-sectionally) and 
at later time points (longitudinally). There was limited evidence to suggest inverse effects, 




results show a predictive relationship in that Latino fathers play an important role in decreasing 
their youths’ drug and alcohol use in early adolescence through emerging adulthood. 
Paper Two, Chapter 3  
Chapter Three entitled, “Latino Immigrant Fathers’ Involvement in their Youths’ 
Educational Attainment and Associated Impacts of DACA”, is a qualitative study based on 
primary data collected from first-generation Latino immigrant fathers through focus groups and 
individual interviews. During three focus groups with 17 Latino fathers, the researchers explored 
fathers’ roles, desires, and expectations of involvement with their youths’ educational attainment. 
Follow-up individual interviews with 8 fathers were conducted in order to explore if and how the 
executive order to end the DACA program may affect fathers’ involvement in their youths’ 
educational attainment. 
A thematic analysis (Braun & Clarke, 2006) was conducted for this study. Semi-
structured interview protocols guided the descriptive interview-based approach for the focus 
group and individual interviews. Data were audio recorded, transcribed verbatim in Spanish, and 
then translated into English. The qualitative software, MAXQDA 12, was used to manage the 
data. Researchers independently read and re-read the transcripts to become familiar with the 
data, and recorded reflective memos alongside the transcripts. The researchers then met to 
review the reflective memos and identified preliminary codes. Preliminary codes that were 
similar in meaning were combined and definitions of newly formed codes were recorded in 
memo linked to the codes. The researchers then re-read the transcripts and applied the coding 
scheme. As new codes, or subcodes were identified, they were added to the coding scheme. The 
researchers then extracted data (i.e., text in transcripts) associated with codes most frequently 




grouped into categories. Categories were then compared and contrasted to identify patterns 
across the data to inform the development of themes. Salient quotes were identified to illustrate 
the themes.  
Findings describe how first-generation immigrant Latino fathers’ roles, desires, and 
expectations were embodied by involving themselves with, and by supporting their youths’ 
educational attainment. Results revealed that immigrant Latino fathers are working in non-
meaningful careers in order to support the educational attainment of their youth. Fathers 
requested that teachers actively reach out to families to assist them in addressing barriers they 
experienced in supporting their youths’ educational attainment. Findings also suggested that 
removal of DACA could directly influence youths’ ability to reach their education goals. 
However, immigrant Latino fathers stated that they would continue to support their youths’ 
educational attainment regardless of potential policy changes. 
Purpose of the Dissertation 
Relatively view studies have focused on the Latino father-adolescent relationship. There 
remains a gap in the literature that describes the various ways in which Latino fathers are 
involved in their youths’ health and educational outcomes. In relation to the first study, further 
research is needed to describe how positive father-adolescent relationships influence youths’ 
drug and alcohol use from early adolescence and into emerging adulthood. Latino youth growing 
up in low-income households without a father figure may not have opportunity for daily 
interactions with their biological father, but they may maintained a relationship with them. In 
relation to the second study, limited information has looked at how policy affects Latino fathers’ 
ability to influence their youths’ educational attainment. There remain gaps in research 




education. Understanding what their desires are and what is limiting their ability to be involved 
in their youths’ educational attainment, could render important research, practice, and policy 
recommendations. 
 Taken together, these studies represent a need to further understand the complexities of 
how fathers influence the developmental health and educational outcomes of their youth. By 
learning more about the influence of different measures of father relationship and father 
involvement, the first study can increase the understanding of how time spent with youth is 
related to youth’s health and educational outcomes, particularly drug and alcohol use. By 
learning about Latino fathers’ support their youths’ education, the second study can increase the 
understanding of immigrant Latino fathers’ educational expectations, and describe the 
aspirations they have for their youths’ education. Both studies will support the influence of 




CHAPTER 2. POSITIVE LATINO FATHER RELATIONSHIPS DECREASE 
YOUTHS’ SUBSTANCE USE FROM EARLY ADOLESCENCE TO EMERGING 
ADULTHOOD 
 
Jordan A. Arellanes, Brenda J. Lohman, & Kimberly Greder 
Iowa State University  
Modified from a manuscript to be submitted to:  
Journal of Research on Adolescence  
Abstract 
Nonresidential, low-income, Latino fathers face a unique set of challenges for having 
a positive relationship with their youth. The purpose of this paper is to examine Latino drug 
and alcohol use as predicted by positive father-adolescent relationships in low income 
households. Data from Welfare, Children and Families: A Three-City Study, were used to 
study youth and their families from urban low income areas in Boston, Chicago, and San 
Antonio. Data were part of a six-year longitudinal study that demonstrated the influence of 
welfare reform on families (N=381). Significant associations were found between drug and 
alcohol use as predicted by positive father-adolescent relationships from early adolescence 
through emerging adulthood. Evidence suggests that a positive father-adolescent relationship 
decreases drug and alcohol use at the same time point and longitudinally. Results varied by 
gender and age. As the adolescent gets older, the effect of the father decreases, but remains 
significant. Implications suggest that programming should promote positive father-adolescent 
relationships for Latino youth in non-residential father homes to decrease drug and alcohol 





The Latino population in the United States has increased over 900% since 1980 
(Brown & Stepler, 2016) and Latinos currently comprise 17.1% of the United States 
population (US Census Bureau, 2014). While the number of Latinos immigrating to the 
United States diminished during the Great Recession (Department of Homeland Security, 
2017), the growth in the Latino community still represents the majority (54.0%) of the 
population growth in the United States (Stepler & Lopez, 2016). This growth will continue, 
as current projections estimate that 25.0% of people living within the United States will 
identify as Latino by the year 2060 (Colby & Ortman, 2015). An article by Patten (2016) 
stated 47.1% of Latinos that were born in the United States are under 18 years old.  
As youth enter adolescence, exposure to detrimental substances such as drugs and 
alcohol increases. Drug and alcohol use causes over 2,300 emergency room visits for 
adolescents aged 18-25 every day in the United States (SAMHSA, 2015). Further, evidence 
suggests that drugs and alcohol are more prevalent in low-income and single-parent 
households (Wallace & Bachman, 1991). Estimates from the 2017 American Community 
Survey on Poverty stated that 22.2% of Latinos live in poverty, while the national average is 
14.1%. Evidence from the 2017 American Community Survey on America’s Families and 
Living Arrangements stated that approximately 36.3% of Latino youth under 18 live in non-
residential father households, as compared to the national average (19.1%) of all American 
youth under 18. Thus, Latino youth who live in low-income and single-parent households are 
at higher risk of drug and alcohol use than the average American youth. 
There is a need to better serve Latino, low-income adolescents in households who do 




involvement focus on either child support payments or visitation, while few look at the 
influence of the father on developmental health outcomes (Garasky, Stewart, Gundersen, & 
Lohman, 2010). A majority of the available research on how non-residential father 
involvement prevents or reduces drug and alcohol use for adolescents living in non-
residential families has focused on adolescent behaviors alone, or has examined family 
processes specifically associated with mother-adolescent relationship. Much less research has 
looked at the influence of non-residential fathers on the health outcomes of their youth 
(Cabrera & Tamis-LeMonda, 2014; Coley, Carrano, & Lewin-Bizan, 2011). Even fewer 
studies have focused on these outcomes as they relate to Latino fathers (Burrow-Sanchez, 
Minami, & Hops, 2015; Simmons, Steinberg, Frick, & Cauffman, 2018). By learning how a 
positive relationship between non-residential Latino fathers and their youth influences the 
adolescents’ drug and alcohol use over time, research can better impact Latino adolescent 
health. 
Theoretical Framework 
 Family Systems Theory was created by Murray Bowen for therapeutic purposes to 
provide an encompassing vision of family issues (Kerr, 2000). This theory describes how 
interactions between each member of a family affects the others. Previous research has 
suggested that family members create a variation in feelings (Coley, Carrano, & Lewin-
Bizan, 2011), thoughts (Kerr, 2000), actions (Bowen, 1999), attention solicitation (Fagan, 
Levine, Kaufman, & Hammar, 2016), approval (Kerr & Bowen, 1988), and support (Hotz & 
Pantano, 2015) in other members of the family. Bowen (1971, 1978) stated that human 




Evidence suggests that strong and peaceful ties between family members lead to higher 
levels of youths’ educational attainment (Brown, 1999). 
For the purposes of the study, Family Systems Theory is used to describe the complex 
and interconnected family processes that influence youths’ drug and alcohol use while 
specifically identifying the influence of fathers on their youths’ future. For example, previous 
research has focused on the influence of father involvement by measuring the time spent with 
youth. This study suggests that positive father-adolescent relationships may be more 
influential in adolescent health outcomes due to external circumstances that may limit 
interactions between fathers and adolescents. Non-residential fathers may have limited 
interactions with youth, but youths’ perception of their relationship with their father could 
still render important effects on their own health outcomes, such as decreasing drug and 
alcohol use.  
Literature Review  
Father Relationship in Latino families 
 Research focused on Latino fathers primarily started in the early 1990s (Fox & Solis-
Cámara, 1997; Mirandé, 1997) and has grown and developed over recent years (Arditti et al., 
2014; Pardo, Weisfeld, Hill, & Slater, 2013). Early studies portrayed Latino fathers as 
uninvolved, unemotional, and lacking a caring attitude towards their youth (Pardo, Weisfeld, 
Hill, & Slater, 2013; Mirandé, 1997; Williams & Sanchez, 2012). These early studies 
suggested that Latino fathers increased the delinquent outcomes, such as drug and alcohol 
use, of their adolescent youth. Researchers have worked hard to shift beliefs away from 
deficit models that negatively described Latino fathers’ parenting (Coltrane, Parke, & 




the parenting styles and expectations are different between cultures and are yet to be fully 
understood when describing the influence of fathers on youth delinquent outcomes (Cox, 
Criss, Harrist, & Zapata-Roblyer, 2017; Simmons et al., 2018).  
The relationship between Latino fathers and their youth have significant 
developmental implications (Bronte-Tinkew, Moore, & Carrano, 2006; Cabrera, Fitzgerald, 
Bradley, & Roggman, 2014). The positive relationships with fathers enhances individualism 
(Perez-Brena, Updegraff, & Umaña-Taylor, 2014), decreases depression (Fagan, et al., 
2016), enhances acculturation and inclusion into the community (Taylor & Behnke, 2005), 
develops goal-achievement traits (Jeynes, 2017) and confidence (Fagan & Barnett, 2003) 
among youth. Additionally, Latino fathers commonly provide socioeconomic resources 
(Perez-Brena, Cookston, Fabricius, & Saenz, 2012) and supportive guidance (Saracho & 
Spodek, 2008) to the family unit, which affects family well-being (Coley & Schindler, 2008). 
However, despite these findings, more research is needed to further understand how the 
relationship between Latino fathers and adolescents affects adolescent health outcomes, such 
as drug and alcohol use, into emerging adulthood. 
A majority of previous studies that assessed adolescent drug and alcohol use focused 
on youth outcomes as predicted by maternal involvement (Lundberg, Mclanahan, & Rose, 
2007) or by combining mother and father involvement into parental involvement measures 
(Pereyra & Bean, 2017). There is currently a gap in the literature due to the tendency of some 
researchers to measure father involvement only in terms of time spent with the family rather 
than also looking at the relationship between fathers and adolescents (Cabrera & Tamis-
LeMonda, 2014). This gap is especially prevalent in households where the fathers do not live 




of father involvement. A study by Coley and Morris (2002) provided evidence that mothers’ 
reports of the fathers’ involvement are significantly lower than fathers’ own reports of their 
involvement. Thus, the use of simplistic measures in examining father involvement may 
underestimate the extent of that involvement and the associated influence that fathers have on 
adolescent developmental outcomes. Instead, using measures of father relationships as 
described by the adolescents simultaneously with mother reports provide greater context into 
familial roles and outcomes associated with fathers (Garasky et al., 2010). By using multiple 
measures of the influence of Latino fathers (e.g. father involvement and positive father-
adolescent relationships), research gains a more encompassing view of their role in the 
family (Cabrera & Tamis-LeMonda, 2014).  
The influence of a positive father-adolescent relationship is especially significant in 
households with negative mother parent-adolescent relationships (Parke, 2004). Fathers who 
are caring and provide meaningful interactions with youth, provide greater influence on 
youth in low-socioeconomic status households (Fomby & Estacion, 2011) and households 
where youth have a hostile or angry relationship with the mother (Fagan et al., 2016). In 
these circumstances, the relationship that the father provides acts as a protective factor for 
youth. In situations of divorce or separation, the amount of time the father is allowed to be 
with their youth is often diminished though court and policy regulations (Mincy, Klempin, & 
Schmidt, 2011), resulting in strained relationships between fathers and adolescents in 
divorced households (Dorius & Guzzo, 2013).  
Currently, a majority of research on non-residential fathers has focused on two main 
criteria: fathers’ parental absence and parenting ability (Simmons et al., 2018). Research on 




Father absence has been shown to decrease youths’ ability to refrain from early drug and 
alcohol use (Moreno, Janssen, Cox, Colby, & Jackson, 2017). The prevailing research around 
Latino father absence focuses on the effects of incarcerated fathers rather than the efforts of 
nonresidential fathers to positively influence their adolescents’ lives.  
This study instead focuses on the positive parenting abilities of Latino fathers, and 
especially, aspects of positive father-adolescent relationships. Positive father-adolescent 
relationships play a significant role in regulating detrimental substance use (Trucco, Colder, 
Wieczorek, Lengua, & Hawk, 2014). These relationships act as a resource to promote health 
behaviors and decrease engagement in delinquent activities such as drug and alcohol use 
(Kimberly & Linton, 2017; Pereyra & Bean, 2017; Rostad, Silverman, & McDonald, 2014). 
Youth who have a positive relationship with their fathers have a later initiation into drug and 
alcohol use (Atherton, Conger, Ferrer, & Robins, 2015; Branstetter, Low, & Furman, 2011; 
Ozer, Flores, Tschann, & Pasch, 2013).  
Cultures and ethnicities have different ways of expressing positive father-adolescent 
relationships. For Latino families, the more positive the father-adolescent relationship, the 
more likely fathers will be able to pass down cultural values to their youth (Behnke, Taylor, 
& Parra-Cardona, 2008). Burrow-Sanchez, Minami, & Hops (2015) found that Latino 
cultural values significantly decreased drug and alcohol use, but these values also decreased 
the likelihood that adolescents would reach out for drug treatment programs. These cultural 
values may also affect the ways that parents teach their youth about drugs and alcohol (Cox 





Drug Use among Latino Adolescents 
Findings from the 2015 Substance Abuse and Mental Health Services Administration 
(SAMHSA) National Survey on Drug Use and Health stated that there is a high risk for 
Latino adolescents to be involved in drug and alcohol use and that these rates are growing 
rapidly (Center for Behavioral Health Statistics and Quality, 2016). National survey findings 
suggest that alcohol is the most frequent substance used by adolescents (Johnston et al., 
2018). One in three adolescents drink to excess (binge drink), with 18-to-21-year-olds 
reporting an average of over five drinks per sitting. Latinos have the highest rates of 
marijuana and alcohol use at eighth and tenth grade, with up to 36% having tried marijuana 
and 70% having tried alcohol by tenth grade (Van Dommelen-Gonzalez, Deardorff, Herd, & 
Minnis, 2015). This is a national health concern, as early drug use predicts later life violence 
and delinquent acts (Brook, et al., 1996). 
Research has addressed the long-term effects of drug and alcohol use on Latino 
youth. Specifically, this use is associated with altered brain development (Squeglia et al., 
2015) and contributes to externalizing and internalizing problems, including depression 
(Grigsby, Forster, Baezconde-Garbanati, Soto, & Unger, 2014), academic failure (Center for 
Disease Control and Prevention, 2015), participation in gang activity (Van Dommelen-
Gonzalez et al., 2015), interactions with deviant peers (Neppl, Dhalewadikar, & Lohman, 
2015), and an increase in perceived prejudice and lower rates of acculturation (Choo, 2012). 
In addition, Latinos are less likely to seek therapeutic treatment as they may be more fearful 
of health professionals (Becerra et al., 2012). This fear can lead to lower quality of life, 
increased stress, higher perceived levels of discrimination, and increased drug and alcohol 




successfully treated within drug prevention programs. Evidence suggests that 9.9% of drug-
using Latinos needed some sort of drug treatment, but only 1.7% had made an effort to get 
treatment (SAMHSA, 2015). As Latino adolescents are at an increased risk drug and alcohol 
use and less likely to seek treatment, there is a need to better, more properly address issues 
through family relationships. 
Purpose of the Study 
The purpose of the study is to examine cross-lagged relationships between positive 
father-adolescent relationships and Latino adolescent drug and alcohol use in low income 
households with non-residential fathers. Limited research has focused on the outcomes of 
positive father-adolescent relationships with non-residential fathers and how these 
relationships influence adolescent drug and alcohol use over time. Measures of father 
involvement have been studied more in-depth than father relationships. Coley & Medeiros 
(2007) suggest that involvement measured by the amount of time with the adolescent does 
not fully predict the positive effects of fathers. Instead, the relationship between fathers and 
adolescents appears to better contextualize the influence of one on the other (Trucco, Colder, 
Wieczorek, Lengua, & Hawk, 2014). Thus, in this study we address the influence of father-
adolescent relationships while controlling for father involvement with youth. Previous 
research has shown that in non-residential father households, the mothers’ behaviors and 
marital status have longitudinal effects on adolescent development. Specifically, when the 
mother has a negative relationship with the adolescent, the adolescent lacks supportive 
resources and is more likely to experience high rates of drug and alcohol use (Bronte-
Tinkew, Moore, & Carrano, 2006). If the mother marries a partner other than the father, 




families (Dorius & Guzzo, 2013). Little research has addressed the influence of non-
residential fathers in low-income households with mothers who portray angry and alienating 
personalities to their adolescents, especially in Latino families.  
The availability of a large, urban, longitudinal dataset which utilized both parent and 
youth reports provides descriptive information of how economically similar families fare 
over time (Slack et al. 2007). Few longitudinal studies have examined the influence of Latino 
fathers on the drug and alcohol use of their youth (Ozer et al., 2013). In particular, Latino 
adolescents living in urban poverty with few protective factors may be influenced by a 
positive relationship with their fathers even if the father does not live with the youth. To 
understand these relationships, a longitudinal, cross-lagged, structural equation model 
approach was constructed to answer the following research questions: 
1) What are the cross-sectional and longitudinal associations between positive father-
adolescent relationships and adolescents’ drug and alcohol use from early 
adolescence into emerging adulthood? 
2) Do positive father relationship and drug and alcohol use in early adolescence predict 
subsequent measures in emerging adulthood? 
3) Are there gender differences between positive father adolescent relationships and 
drug and alcohol use? 
Methods 
Sample 
Welfare, Children, and Families: A Three-City Study is a longitudinal study that 
assesses low income urban families experiences in post-welfare reform. The purpose of this 




settings across the United States. Over 40,000 individuals were screened (90% response rate) 
and were selected if they had a child aged 0-4 or 10-14, had a female caregiver, and all 
families lived within a range of 200% above or below the poverty line. Family incomes 
ranged from 200% above the poverty line to 200% below the poverty line. All other families 
had an income within this sampling frame. Oversampling of Hispanic families (especially 
Mexican and Puerto Rican) attributed to the increased number of Latino families. Further 
sampling information can be found through Winston et al. (1999). A final sample of over 
2,000 low income youth and their families were stratified and randomly selected from 
Chicago, Boston, and San Antonio. Data were collected in 1999 (Wave 1=W1), 2001 (Wave 
2=W2), and 2005 (Wave 3=W3). The current study uses data from all three waves.  
A total of 381 Latino youth were included in this analysis. Included were 180 male 
and 201 female youth with an average age of 11.9 and 12.0 years old at W1, respectively. 
Participants were almost equally spread across Boston (N=150) and San Antonio (N=140), 
with fewer families coming from Chicago (N=91). These families were initially selected 
because the father, mother, and youth all self-identified as Latino, the mother stated the focal 
youth had a father figure, and the mother stated the youth knows the father. Families where 
the father had passed away were removed from the study (N=22). A majority of mothers 
(N=281) reported never being married to the father, 68 mothers were separated from the 
father and now single, and 29 mothers were remarried to a different person than the father at 
W1. Mothers reported a median monthly income of $1,067. Many families were receiving 
government assistance: 32.4% were currently receiving welfare benefits and 76.8% of 




interacted with their fathers within the last year at W1 (31.8%), but fewer youths reported no 
relationship with their father in the last year (7.1%). 
Procedures 
 Within the eligible families, interviewers selected one focal youth and their mother to 
take part in the study. Mothers participated in 2 hour in-person interviews covering topics 
concerning welfare, employment, family functioning, maternal health, and youth well-being. 
Adolescents participated in 30 minute in-person interviews where they provided information 
about their emotional and behavioral functioning, schooling, and interactions with parents 
and peers. Mothers and the youth were both asked questions regarding the youths’ biological 
father. Previous research verified mother and youth reports of father involvement. These 
responses were positively correlated (Coley & Medeiros, 2007). 
Measures 
 Outcome variables for this study were positive father-adolescent relationships and 
youths’ drug and alcohol use. Both outcome variables were measured at all three waves. A 
six-item latent construct reflecting positive father-adolescent relationship was used from the 
Inventory of Parent and Peer Attachment (α =.92; Armsden & Greenberg, 1987). Items were 
selected that demonstrated the youths’ report of their trust and communication with the 
father. Scores on a Likert scale ranged from (1) never true to (5) always true. Five items 
reflecting drug and alcohol use were used from the Youth Delinquency Scale (α =.75; 
Achenbach, 1991). Adolescents were asked about tobacco, marijuana, heroin, cocaine, LSD, 
and alcohol use, including use of fake ID. Scores on a Likert scale ranged from (1) never to 
(4) often and the 5 items. To address skewness, the scale was standardized, averaged, and 




 Covariates for the study include father involvement, negative mother-adolescent 
relationship, mother’s marital status, adolescent gender, and income-to-needs. All covariates 
were measured at W1 of data collection. Father involvement was operationalized as a latent 
6-item scale addressing the fathers’ engagement and connection with his youth. This scale 
was originally constructed for the Baltimore Multigenerational Family Study and the Early 
Head Start father study (α =.95; Garasky et al., 2010). A five point Likert Scale reflecting the 
frequency of the time with the father was scored from (1) never in the last year to (2) almost 
every day. Negative mother-adolescent relationship was calculated by taking the mean of 6 
items from the Inventory of Parent and Peer Attachment (α =.92; Armsden & Greenberg, 
1987), which described harsh relationship qualities such as anger and alienation from the 
mothers towards the adolescent. Scores on a Likert scale ranged from (1) never true to (5) 
always true. Marital Status was a single item asked to determine if the mother was married, 
single, or separated. This variable was transformed to combine non-married mothers 
(separated and single) into one collapsed group (0) and compare it to married mothers (1). 
Adolescent gender was a self-reported variable where youth were asked if they were female 
(0) or male (1). The income-to-needs ratio was a continuous variable measured by taking the 
total family income and the number of people living in the household (e.g. household size) 
and dividing that by the federal poverty line for the same household size. A ratio score of 1.0 
would depict a family exactly on the federal poverty line for that given family size (Slack et 
al., 2007). Any score above 1.0 would be a family income above the poverty line and scores 




Data Analysis  
A series of longitudinal, cross-lagged, structural equation models were conducted for 
the purposes of this study (Kearney, 2017). All data analysis was conducted using M-plus 
software (Muthén & Muthén, 2018). First, a confirmatory factor analysis was conducted to 
ensure that measures of father involvement and father relationship were independent 
constructs. Second, the conceptual model was tested to determine initial model fit and 
correlations among the variables. Paths were allowed to freely estimate throughout the model 
to understand the variation between paths in the model. Then, cross-sectional and 
longitudinal paths were fixed separately to reduce the influence of indirect effects and to 
understand cross-lagged relationships in the model. Finally, a multi-group analysis was 
conducted to determine if gender played a significant role in the model and was tested 
through a chi square difference text. More information on this method can be found in 
Garcia, Meagher, & Kenny (2014). 
Descriptive Statistics 
 Table 1 presents the mean and standard deviation statistics for latent and manifest 
variables as well as correlations between drug and alcohol use, positive father-adolescent 
relationships, father involvement, negative mother-adolescent relationship, adolescent 
gender, marital status and income-to-needs. Statistics for both outcome variables (drug and 
alcohol use as well as positive father-adolescent relationships) are shown at each wave. 





Father Relationship and Father Involvement 
The results of the confirmatory factor analysis (CFA) demonstrated that measures of 
father involvement and positive father-adolescent relationships were independent, but 
correlated measures. The CFA was identified using the three-indicator rule. Each factor 
contributed to one latent factor and there were no correlated errors among variables. Initially, 
the CFA model results did not fit the data accurately as demonstrated by the model fit indices 
χ2(53)=209.088, p=.001, CFI=.967, RMSEA=.088, and SRMR=.027. Upon reviewing the 
model fit statistics, there were high standardized residual covariances between eight factors 
under the father involvement latent variable. There was no evidence of high correlation 
between positive father-adolescent relationships and father involvement indicator variables. 
After allowing the standard errors between factors to correlate, the model fit the data. Fit 
statistics demonstrated adequate model fit: χ2(45)=75.563, p=.003, CFI=.994, RMSEA=.042, 
and SRMR=.025. Kline (2011) stated that CFI models demonstrated adequate fit with values 
above .95 and the RMSEA and SRMR estimates were adequate as the range is below the .05 
and .08 values respectively. All factors loaded above .7 and the correlation between positive 
father-adolescent relationships and father involvement was r=.47 for W1.  
Estimation of Models 
To assess the cross-sectional and longitudinal associations between positive father-
adolescent relationships and adolescents’ drug and alcohol use from early adolescence into 
emerging adulthood, a longitudinal, cross-lagged SEM approach was taken. This analysis 
simultaneously tests correlation matrices of all measured and latent variables. Three models 




time estimation; and finally, (3) a group comparison by adolescent gender. This type of 
estimation allows for the effects of group members to be compared across models to 
understand the interdependence between models (Garcia, Meagher, & Kenny, 2014). 
Controls were tested at the initial and final time points to understand change over time. 
The first model was allowed to freely estimate the relationships between drug and 
alcohol use and positive father-adolescent relationships to ensure there was enough variance 
to properly estimate the models. The model fit statistics of the freed estimation model 
suggest that the model fit the data: χ2(399)=510.22, p=.000, CFI=.99, RMSEA=.03, 
SRMR=.05. This model was then fixed so that longitudinal paths were tested independently 
from cross sectional paths. Pathways over time (W1-W2-W3) were fixed so that effects 
between positive father-adolescent relationships and drug and alcohol use presented 
longitudinal change. Pathways at the same time point (W1-W1, W2-W2, and W3-W3) were 
fixed separately so that the cross-sectional effects were not affected by longitudinal effects 
between the variables.  
The model fit statistics of the fixed time estimation model suggest that the model fit 
the data: χ2(406)=524.59, p=.000, CFI=.98, RMSEA=.03, SRMR=.05. Then the freed 
estimation model was compared to the fixed time estimation model. A significant Satorra-
Bentler Chi Square Difference test (ΔSB-χ2=(7df)14.37, p=.050) demonstrated a significant 
difference between the freed estimation and fixed time estimation models. This suggests that 
there is a significant difference between models when cross sectional and cross lagged baths 
are allowed to vary or are fixed to be held constant. The difference between models may be 
attributed to removing the possibility of random error which were possible in the freed 




freed estimation model, in either cross sectional or cross lagged paths by constraining 
standardized beta values to be the same over time.  
Figure 2 presents the visual interpretation of the conceptual model with fixed time 
estimation. As hypothesized, drug and alcohol use (W1-W2-W3: β=.50 p=.001) and positive 
father-adolescent relationships (W1-W2-W3: β=.63 p=.001) in early adolescence predicted 
subsequent levels of the same measure both at middle adulthood and emerging adulthood. 
Drug and alcohol use did not significantly predict positive father-adolescent relationships for 
longitudinal cross lagged paths (W1-W2-W3: β=.01 p=.869). Moreover, positive father-
adolescent relationships significantly predicted drug and alcohol use in longitudinal cross 
lagged paths (W1-W2-W3: β=-.06 p=.000). There were cross sectional effects where positive 
father-adolescent relationships decreased drug and alcohol use at the same time point (W1-
W1…W3-W3: β=-.03 p=.001). As the adolescent got older, the unstandardized beta value 
decreased in the effect of positive father-adolescent relationships on adolescent drug nad 
alcohol use. This suggested that the influence of positive father-adolescent relationships on 
drug delinquency was less influential as the adolescent entered emerging adulthood. Thus, 
the predicative effects of early adolescent drug and alcohol use, positive father-adolescent 
relationship, and the influence of the positive father-adolescent relationships on drug and 
alcohol use decreased to emerging adulthood. Table 2 presents the results of the fixed time 
estimation model.  
Covariates also influenced the fixed estimation model. Drug and alcohol use was 
predicted by negative mother-adolescent relationships at W1 (β=.11 p=.040) and adolescent 
gender at W3 (β=.11 p=.035). Positive father-adolescent relationships were predicted by 




and adolescent gender (β=.13 p=.007) at W1. Father involvement also significantly predicted 
positive father-adolescent relationships at W3 (β=.22 p=.001). Because adolescent gender 
significantly predicted drug and alcohol use and positive father-adolescent relationships, a 
chi-square difference test was conducted to determine if there was a statistical difference in 
the fixed time estimation model between adolescent males and females. Table 3 presents the 
comparison of model fit statistics and found a significant difference between the fixed time 
estimation model and the model comparison by gender (ΔSB-χ2=(395df)477.803, p=.010).  
Results from the comparison by adolescent gender model suggest that male and 
female models were significantly different from each other (ΔSB-χ2=(8df)75.679, p=.001). 
The model fit statistics of the fixed time estimation model suggest that the model fit the data: 
χ2(800)=988.213[female= 531.946, male=456.267], p=.000, CFI=.974, RMSEA=.036, 
SRMR=.066. Figure 3 presents the results of the conceptual model by gender. Beta weights 
for males are presented first followed by females. For both males and females, drug and 
alcohol use and positive father-adolescent relationships in early adolescence predicted 
subsequent levels in middle adolescence and in emerging adulthood. Drug and alcohol use 
did not significantly predict positive father-adolescent relationships in cross sectional paths 
or longitudinal cross lagged paths. There were similarities between male and female 
adolescent models. Both males and females demonstrated that positive father-adolescent 
relationships decreased drug and alcohol use in cross sectional and longitudinal tests. Beta 
values decreased from early adolescence to emerging adulthood. Positive father-adolescent 
relationships were predicted by father involvement at W1 and W3. For female adolescents 




adolescent relationships at W1. Drug and alcohol use was not predicted by any covariates for 
both male and female adolescents. 
A chi square difference test was then conducted for each path within the model. This 
was conducted by freeing an individual path by gender in the fixed time model. After 
reviewing these paths, only the influence of drug and alcohol use on positive father-
adolescent relationship over time was significantly different by gender [ΔFixed-Free: 
female= 2.01, male=6.70] (ΔSB-χ2=(1df)4.69, p=.05). Figure 4 presents the beta weights of 
positive father-adolescent relationships on drug and alcohol use by gender after accounting 
for the chi square difference test between genders. This suggests that for Latino male 
adolescents, the more drug and alcohol use in middle adolescence predicted a more positive 
relationship with the father. These results were not significant from early adolescence to 
middle adolescence. Females’ drug and alcohol use did not predict a more positive 
relationship with the father.  
Covariates impacted males and females differently. For the male only model, father 
involvement predicted positive father-adolescent relationships at both W1 (β=.42 p=.001) 
and W3 (β=.21 p=.007). Male youths’ drug and alcohol use was not significantly predicted 
by any of the covariates in W1 or W3. The female only model demonstrated a similar pattern. 
Father involvement predicted positive father-adolescents in females at both W1 (β=.47 
p=.001) and W3 (β=.23 p=.001). For females, negative mother-adolescent relationships 
significantly predicted positive father adolescent relationships at W1 (β=.14 p=.03), but did 
not significantly predict positive father-adolescent relationships at W3 (β=-.03 p=.68).  
In sum, there is a cross-lagged relationship between positive father relationships and 




adolescent relationship in early adolescence predicted drug and alcohol use during middle 
adolescence and emerging adulthood. Similarly, early initiation of drug and alcohol use in 
early adolescence predicted later drug and alcohol use during middle adolescence and 
emerging adulthood. The same was found for positive father-adolescent relationships. 
Finally, there was some evidence to suggest gender differences in the model in that drug and 
alcohol use during middle adolescence predicted an increase in positive relationship with 
fathers in emerging adulthood, but only for males.  
Discussion 
The purpose of this study was to examine Latino adolescent drug and alcohol use 
predicted by positive father-adolescent relationships in low income households with non-
residential Latino fathers. Previous evidence suggests that the drug and alcohol use of Latino 
youth is a national concern and that Latino youth are especially susceptible to drug and 
alcohol use at an early age (Brook et al., 1996; Center for Behavioral Health Statistics and 
Quality, 2016). Evidence from this study suggests that Latino adolescent drug and alcohol 
use is related to positive father-adolescent relationships. Latino youth who had a more 
positive relationship with their fathers used fewer drugs and less alcohol. These results detail 
the need for future research to better understand the impact of positive relationships on health 
outcomes. Of the Latino youth in this study, 68.2% physically interacted with their father, yet 
92.9% had a relationship with their father. Future research in needed to gain a better 
understanding of the specific strategies that low-income non-residential fathers enact to 
create a better relationship with their adolescent youth.  
Measures of positive father-adolescent relationships and father involvement were 




analysis. Father involvement influenced positive father-adolescent relationships in both early 
adolescence and emerging adulthood. This finding was supported by previous research that 
has suggested that the amount of involvement that a father has with the adolescent leads to a 
more positive relationship with the youth (Cabrera, & Tamis-LeMonda, 2014). Future 
research is needed to describe how measures of father involvement and positive father 
relationships are related, but create different outcomes in youth’s health outcomes. This 
paper supports the work of McWayne and colleagues (2013) and suggests that future 
research is needed to create culturally relevant measures of father involvement and positive 
father relationships. Doing so would increase future research’s ability to better understand 
the influence of Latino fathers on youth health outcomes.  
 The age of the adolescent had a significant impact on the Latino youths’ drug and 
alcohol use and positive father-adolescent relationships. First, early initiation of drug and 
alcohol use predicted later drug and alcohol use in middle adolescence and into emerging 
adulthood (Nelson et al., 2011). Second, positive father-adolescent relationships in early 
adolescence predict more positive relationships in middle adolescence and into emerging 
adulthood (Trucco, et al., 2014). Third, fathers’ ability to decrease drug and alcohol use is 
also dependent on the adolescents’ age. Latino fathers had a more profound effect in 
reducing drug and alcohol use in early adolescence, as their effect size decreased over time. 
This finding was consistent with previous research, as the influence of Latino fathers 
decreased as the youth got older and entered emerging adulthood (Garasky et al., 2010; 
Jeynes, 2017).  
The youths’ gender also influenced the cross-lagged relationships between drug and 




positive father-adolescent relationships decreased drug and alcohol use for both genders 
equally at the same time point and longitudinally. Drug and alcohol use did not predict 
positive father-adolescent relationships at either time point for females. Results from male 
adolescent were similar, but there was a significant relationship in middle adolescence that 
showed that drug and alcohol use increased positive father-adolescent relationships in 
emerging adulthood. Previous research has found similar associations which suggested that 
the influence of Latino fathers may increase adolescent drug and alcohol use (see: Moreno et 
al., 2017; Simmons et al., 2018). Work by Cox et al. (2017) stated that this may be attributed 
to cultural differences between Latinos and the U.S. and suggest that Latino fathers make 
take on a role more closely related to a peer rather than a father figure by emerging 
adulthood. Latino fathers may not deem drug and alcohol use in emerging adulthood as 
detrimental to youth outcomes. Further research is needed to explain this association. It is 
hypothesized that by the time male youth are entering emerging adulthood, fathers’ parenting 
role may shift from authoritarian to a role more similar to a peer and these results may differ 
due to gender norms associated between fathers and their sons (Cox et al. 2017; Pardo, et al., 
2013; Simmons et al., 2018).  
When mothers are have a negative relationship with their youth, the youth may reach 
out to the father as a means of support (Parke, 2004). This study found that both a negative 
mother-adolescent relationship effected positive father-adolescent relationships. These results 
were more influential on female than male youth. All of the mothers in this study were not 
married to the fathers. When the mother was single or separated, there were more positive 
father-adolescent relationships than when the mothers were remarried. This is supported by 




new partner into the family, the adolescents’ relationship with the biological father often 
decreased (Dorius & Guzzo, 2013; Fagan, et al., 2016). Future work is needed to support the 
involvement of Latino fathers in multi-partnered fertility families. 
Limitations 
This study comes from an oversampling of Latinos, primarily those of Mexican and 
Puerto Rican decent. This may make it difficult to understand the diversities within the 
Latino community of families from different nationalities of origin. While youth reported 
relationships with their fathers, they spent very little time with their fathers. Thus, the 
influence of father involvement may be underestimated. This study was conducted with low 
income families in three urban cities. It is important to note that these results may differ 
when comparing them to rural Latino families or families who live at least 200% above or 
below the poverty line. Also, there are exogenous factors that are not included in this study. 
Drug and alcohol use in adolescence is a complex phenomenon that cannot be easily 
predicted. This study focuses on father relationships within the family system while 
controlling for relationship with the mother. 
Implications and Conclusions  
This study advances the field forward as there has been limited research which has 
addressed the protective factors of low-income non-residential Latino fathers on their youths’ 
health outcomes. Future research is needed to understand further how positive father-
adolescent relationship may decrease drug and alcohol use in youth over time. This work 
should not only look at how to increase the amount of time fathers spend with adolescents, 
but should also look at how to ensure that fathers and adolescents have positive relationships 




adolescent relationships decrease adolescent drug and alcohol use. The effects of this 
relationship are more powerful in early adolescence than in later adolescence. There is a need 
to better understand how to increase the effects of Latino fathers for their child’s adolescence 
into emerging adulthood.  
One strategy that could be effective would be to create an intervention program which 
focuses on promoting positive father-adolescent relationships by bringing Latino fathers and 
youth together to learn about the detrimental effects of drugs and alcohol. Results from this 
program may be more effective in preventing youth drug and alcohol use if it begins in early 
adolescence. This intervention program may also combat the effect within the model which 
suggests that male adolescent drug use in middle adolescence increased positive father 
relationships in emerging adulthood.  
Importantly, any future research should understand the complex nature of low-income 
Latino families with non-residential fathers. This study found that a high percentage of youth 
had not physically interacted with their father in the last year, but many still had a positive 
relationship with their father. Qualitative data may be important to determine how low-
income non-residential Latino fathers are reducing youths’ drug and alcohol use, even while 
not directly seeing their child. Future studies should support Latino fathers in creating direct 
access to their youth. Conducting research with this population may be difficult as non-
residential fathers may have limited access to their youth due to maternal attitudes or legal 
precedence (Fagan & Barnett, 2003; Ozer et al., 2013). Father involvement, or the amount of 
time between father and youth, predicted a more positive father-adolescent relationship. Thus 
quantity of time may drive the quality of the relationship. Conducting longitudinal studies 




could provide insight into the effects of Latino fathers on youths’ health outcomes. The 
influence of Latino fathers on their youths’ health outcomes has been understudied. This 
study described the need to ensure Latino fathers are able to have a positive relationship with 
their youth in order to support a future where Latino youth have the familial support to 
reduce and refuse drug and alcohol use. 
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Tables and Figures 
Table 1: Means, standard deviations and correlations among variables 
Variable  Mean SD 1. 2. 3. 4. 5. 6. 7. 8. 9. 10. 11. 
1. Drug and 
alcohol use W1 
 -.06 .09 1.00 .50*** .19*** -.14*** -.17** -.06 -.12*  -.12* -.01  -.02  -.04 
2. Drug and 
alcohol use W2 
 -.09 .01  1.00 .36*** -.14** -.26*** -.07 -.05* -.07* -.01 -.21 -.02 
3. Drug and 
alcohol use W3 












 .50 .14      1.00  .40***  .02  .06  .07  .01 
7. Father 
Involvement 




3.43 .05        1.00 -.03  .06  .13** 
9. Marital Status ¹  .45 .01         1.00 -.01 -.09 
10. Adolescent 
Gender² 
 .47 .02          1.00  .04 
11. Family 
income-to-needs  
 .88 .02           1.00 
Note: SD= Standard Deviation. Wave 1=W1, Wave 2=W2, Wave3=W3. ¹ Reference group= not married. ² 









Table 2: Auto-Regressive, Concurrent Relationships and Cross-lagged Effects of Fixed Model. 
2) Conceptual model with controls  Wave 1 - Early 
Adolescence 
Wave 2 - Middle 
Adolescence 
Wave 3 - Emerging 
Adulthood 
 β b SE β b SE β b SE 
Cross Lagged Results          
Adolescent Drug & Alcohol Use ON          
Adolescent Drug & Alcohol Use     .50***  .45 .04  .50***  .37 .04 
Positive Father-adolescent Relationship    -.03*** -.08 .02 -.03*** -.06 .01 
Positive Father-adolescent Relationship ON          
Adolescent Drug & Alcohol Use     .01  .00 .03  .01 .00 .03 
Positive Father-adolescent Relationship     .63***  .68 .03  .63*** .60 .02 
Cross Sectional Results          
Adolescent Drug & Alcohol Use ON          
Positive Father-adolescent Relationship -.03*** -.09 .03 -.03*** -.08 .02 -.03*** -.06 .02 
Controls          
Adolescent Drug & Alcohol Use ON          
Father Involvement -.00 -.00 .05    -.02 -.06 .06 
Negative mother-adolescent relationship -.05* -.11 .05    -.04 -.05 .06 
Marital Status¹   .01  .00 .05     .01  .01 .06 
Adolescent Gender²  .00  .00 .05     .12*  .11 .05 
Income-to-needs -.01 -.02 .05     .05  .05 .05 
Positive Father-adolescent Relationship ON    
Father Involvement  .30*** .44 .05     .14***  .21 .05 
Negative mother-adolescent relationship  .17* .11 .05    -.05 -.03 .05 
Marital Status¹   .38 .09 .05     .14  .09 .05 
Adolescent Gender²  .31** .13 .05     .01  .03 .05 
Income-to-needs  .02 .01 .05     .01  .00 .05 











Table 3: Comparison of Model Results 





Group by Gender 
Chi Square value (ΔSB-χ2)¹ 525.589*** 539.568*** 988.213*** 
Degrees of Freedom 400 407 800 
ΔSB-χ2t²  13.979* 477.803** 
RMSEA .029 .030 .036 
CFI .983 .982 .974 
Note: ¹ Satorra-Bentler Chi-Square Difference Test Statistic difference test between of baseline model and 
nested model fit. ² Satorra-Bentler Chi-Square Difference Test Statistic between freed model and comparison 
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Figure 1: Conceptual Model of the Results 
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Note: Standardized beta values are presented for fixed time estimation. Cross sectional paths are indicated by a 
dashed line and longitudinal paths are indicated with a solid line. Only significant paths are shown. p < .001=***. 
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Note: Standardized beta values are presented for Male/Females. Cross sectional paths are indicated by a dashed line 
and longitudinal paths are indicated with a solid line. Only significant paths are shown. p < .001=***. 
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Note: Standardized beta values are presented for Male/Females. Cross sectional paths are indicated by a dashed line 
and longitudinal paths are indicated with a solid line. Only significant paths are shown. p < .01=**, p < .001=***, 
NS=non-significant. 
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Abstract 
This study provides insights into three thematic areas of immigrant Latino fathers in their 
youths’ educational attainment and explores the potential influences of recent immigration 
related policy (e.g., DACA) on fathers’ ability to be involved with and support their youths’ 
educational attainment. Thematic analysis was conducted to analyze focus group and individual 
interview data from seventeen immigrant Latino fathers. Five themes provide add to the growing 
literature focused on promoting increased support for Latino fathers in the education of their 
youth. Implications for research and policy recommendations are discussed. Immigrant Latino 
fathers provide an important role in the educational attainment of their youth. Fathers’ 
aspirations and expectations for their youths’ educational attainment are often met with barriers 
due to their work, legal status, language use, and lack of formal education. Potential changes to 
immigration related policies such as DACA may magnify the difficulties of Latino fathers in 







The Latino population is expected to grow from 18% of the United States’ population in 
2014 to 29% of the U.S. population in 2060 (Colby & Ortman, 2015). This represents 65% of the 
total U.S. population growth. The increase in population is due to both immigration into the U.S. 
and a high birth rate within Latino families. Latino families originate from many different 
nations. A report from U.S. Citizenship and Immigration Services (2013) states that immigrants 
from over 20 countries identified as Latino. The U.S. Citizenship and Immigration Services 
(2013), reports that 63.4% of all Latino immigrants in the U.S. were of Mexican origin and that 
nearly 25% of Latino youth were born to immigrant parents. An article by Patten (2016) stated 
47% of U.S. born Latinos are under 18 years old. Finally, Latinos make up 23% of all youth in 
the U.S. educational school system (Ryan & Bauman, 2016).  
Historically, Latinos have been below the U.S. national average in high school graduation 
rates (Achinstein, Curry, & Ogawa, 2015), enrollment in college (Good, Masewicz & Vogel, 
2010; Patel, Barrera, Strambler, Muñoz, & Macciomei, 2016) and graduation from college 
(Hurtado-Ortiz & Gauvain, 1997). The U.S. Department of Education (2017) reported that 78% 
of Latinos have a high school degree compared to the national average of 90%. Though there 
remains a disparity in high school and college graduation rates in the U.S., Latinos are 
progressing towards educational equality. The Latino high school graduation rate has increased 
over the last several years at a greater rate than the national average (Patten, 2016). Similarly, the 
rate of Latinos with a bachelor degree has doubled over the last decade (Ryan & Bauman, 2016).  
Changes in immigration policy are also affected the educational attainment of Latino 
youth in the United States. The Deferred Action for Childhood Arrivals (DACA) was 




the U.S. Policy was enacted for individuals, whom did not have legal papers, to report their 
presence in the U.S. by applying for an educational or work permit (Cebulko & Silver, 2016; 
Pope, 2016). The Department of Homeland Security (2017) reported that from 2012-2017, nearly 
1.8 million applications were filed. A majority of accepted applications were from Latin 
American countries such as Mexico (1.24 million), El Salvador (58,000), Guatemala (39,000), 
and Honduras (37,000). At the time that this article was written, the future status of DACA was 
uncertain. If future policy eradicates DACA, Latinos may face increased difficulties in the 
educational progress of Latino youth. 
Thus, there is a need to better support the educational progress of Latino families in the 
U.S. Previous literature provides insight into how Latino youth navigate the U.S. educational 
system. Some research has looked at the intersection of immigration policy and youth 
educational attainment. However, even less research has focused on how Latino parents, and 
particularly fathers, support the educational attainment of Latino youth, especially during times 
of changing policies. The current study aims to fill gaps in the previous literature by exploring 
how Latino immigrant fathers’ roles, desires, and expectations are related to their youths’ 
educational attainment and how potential policy changes to DACA may influence fathers’ ability 
to contribute to their youths’ educational attainment. 
Literature Review 
Latino Father Involvement in Youths’ Education 
In a meta-analysis of Latino father involvement and its effect on youth future academic 
success, Jeynes (2017) found that U.S. born Latino fathers have a greater influence on their 
youths’ academic success than Latino fathers who are not born in the U.S. Additionally, a second 




that fathers only slightly influenced their youths’ learning (McWayne, Downer, Campos, & 
Harris, 2013). McWayne and colleagues (2013) suggested low influence on youths’ learning was 
due to a lack of cultural diversity in traditional measures of father involvement. These meta-
analyses included quantitative studies that measured father involvement in traditional ways, such 
as the fathers’ ability to take care of their youths’ future, monitor their homework, and to be 
active in the youths’ educational life both in the home and in the formal school setting. However, 
issues of work availability, legal status, language use, and lack of formal education may limit the 
ways in which traditional measures of Latino fathers involvement influence their youths’ 
education (Behnke, Taylor, & Parra-Cardona, 2008; Carlson, 2006; Perez-Brena et al., 2012). 
Thus, there are gaps in previous research surrounding the roles, desires, and expectations of 
many Latino immigrant fathers in the U.S. (Castro et al., 2015).  
Traditional research of father involvement within the educational system assesses the 
ability or availability of the parent to be at school functions (Cabrera, & Tamis-LeMonda, 2014). 
These school functions favor parents who work traditional “9-5” work days. Fathers who do not 
work a “9-5” job are less likely to be able to attend school events, such as parent teacher 
conferences, which typically take place after those “9-5” work hours (Mercuri, 2016). Parents 
who do not attend are generally seen by teachers and administrators as not active, or do not care 
about their youths’ education (Pstross et al., 2016). Previous evidence which suggests that the 
lack of attendance in school events is related to a lack of dedication to their youths’ education 
may not fully understand the context for why fathers are missing these school events. For many 
fathers, working long and difficult hours is an extension of dedication to the successful future of 




Harper, & Kaslow, 2014). Further research is needed to understand how the role of a providing a 
secure and stable environment for their youth in an educational setting. 
Latino fathers have unique educational expectations for their youths’ educational 
attainment through passing on cultural values. Fathers view themselves as the experts with the 
ability to teach their youth in the home, in a similar way that teachers are seen as the experts in 
the classroom (Delgado Guiatan, 1992). Previous research has labeled this ideology as educación 
(Reese, Balzano, Gallimore, & Goldenberg, 1995). Educación is expressed through sharing 
stories of how to overcome educational difficulties (Viramontez Anguiano, Reyes, & Chavez. 
2013) or build character traits such as strong morals, manners, and respect that are not explicitly 
taught in the school system (Chavez-Korell, Benson-Florez, Rendon, & Farias, 2013). 
Coursework in the school system (i.e. math, history, science) is expected to be taught by the 
“experts”, or teachers (Greder & Arellanes, 2018). Many immigrant Latino fathers may not have 
experience in formal education which allows them to assist and support their youths’ educational 
attainment. Previous evidence has suggested that Latino father have the expectation that teachers 
are well prepared to assist and support youths’ educational aspirations (Kim & Sherraden, 2011). 
Yet, further research is needed to understand if the education Latino youth are receiving is 
adequately preparing youth to achieve the educational aspirations that Latino fathers have for 
their youth. 
Fathers who immigrate to a new country to benefit their youths’ future may have higher 
educational aspirations for their youth (Hurtado-Ortiz, & Gauvain 1997; Saracho & Spodek, 
2008). Latino fathers who are willing to move their families to a new country lead to better 
academic (Arditti et al., 2014) and financial (Elsaesser, Heath, Kim, & Bouris, 2016) 




& Behnke (2005), found a difference in parenting beliefs based on the location and generation of 
Mexican fathers. Immigrant Mexican fathers in the U.S. view themselves as more involved with 
their youths’ education and have higher educational aspirations than fathers who remained in 
Mexico. Further research is needed to gain insight into how policy influences the roles, desires, 
and expectations of Latino fathers’ in their youths’ education.  
Influence of Immigration Related Policy on Educational Attainment among Latino Youth 
Policy was enacted to create a program to better support the influx of immigrants into the 
United States. The Deferred Action for Childhood Arrivals (DACA) program allowed for 
temporary deferment of deportation of individuals who met two key criteria: 1) younger than the 
age of 31 years as of June 15, 2012 and 2) arrived in the U.S. before they were 16 years old 
(Department of Homeland Security, 2017). DACA did not to grant citizenship or a social 
security number, but instead was directed to provide a two year renewable “lawful presence” 
within the U.S. This status allowed for U.S. Custom and Border Protection as well as U.S. 
Customs and Immigration Services and U.S. Immigration and Customs Enforcement the 
discretion to deter prosecution or detainment of deportation of immigrants. As an important 
distinction, this program did not give “lawful status”, only “lawful presence”. “Lawful presence” 
provided DACA families better employment opportunities (leading to increased socioeconomic 
status and opening bank accounts), but did not grant the ability to obtain driver licenses 
(Gonzales & Terriquez, 2013) or the ability to apply for educational programs, such as financial 
aid (Pham & Cervantes, 2017).  
Hainmuller et al. (2017) stated that youth of unauthorized immigrants are more likely to 
be poor, have increased anxiety, fear of separation, and acculturative stress. Moreover, the 




Supporters have shown that families within the DACA program demonstrated increased 
academic attainment (Gonzales, Terriquez, & Ruszczyk, 2014; Pham & Cervantes, 2017). Latino 
families enrolled in DACA are twice as likely as any other ethnic groups to have no college debt 
after graduation (Krogstad, 2016). Other opposing studies stated that DACA actually hindered 
academic achievement. DACA had negative effects such as in states like California who passed 
the California Assembly Bill (AB) 540 which provided financial assistance, called a tuition 
waver, to unauthorized immigrants. DACA students were not considered unauthorized upon 
acceptance into the program and thus ineligible for the tuition waver (Cebulko & Silver, 2016). 
Martinez (2014) continued that DACA also created a vast amount of confusion for families as it 
appeared to create a pathway to college. Families were uninformed that they were unable to 
receive financial assistance through government programs and were forced to pay for college at 
international rates. Regardless of views on the effectiveness of DACA, if this policy is s 
eradicated, 690,000 youth would lose protection, and work permits (Pham & Cervantes, 2017). 
Theoretical Framework 
Urie Bronfenbrenner's Ecological Systems Theory (1989) is used to help explore Latino 
immigrant fathers’ roles, desires, and expectations in their youths’ educational attainment and 
how potential policy changes to DACA may influence fathers’ ability to contribute to their 
youths’ educational attainment. Ecological System’s Theory provides a systematic method for 
uncovering the environmental complexities that influence “the individual” (Bronfenbrenner & 
Morris, 1998). In this study, “the individual” is a Latino father. This theory describes interactions 
within and between five ecological levels of society. Each level of the Ecological System’s 
Model is described below in relation to Latino fathers’ roles, desires, and expectations they play 




The first two levels of the Ecological System’s Model (i.e., microsystem, mesosystem) 
represent an individual’s interactions with other people/contexts and how those influence the 
individual’s life. Within micro and mesosystem, Latino fathers’ interactions with family 
members, teachers, or administrators would influence their ability to be actively involved in their 
youths’ educational attainment. Work availability, legal status, language use, and lack of formal 
educational may limit the availability of Latino parents to interact with and be actively involved 
with their youths’ schools (Arellanes, Viramontez Anguiano, & Lohman, 2017). This study 
addresses the micro and mesosystem by describing the direct connections that Latino fathers 
have with their children’s teachers and explores issues related to fathers’ communication with 
teachers and administration. Limitations to the ways that Latino fathers’ interact within the 
school system, all could influence the roles, desires, and expectations of Latino fathers in their 
youths’ educational attainment.  
The exosystem and macrosystem are the environmental and cultural blueprints for a 
particular region or culture which have a profound impact on the individual even without directly 
interacting with them (Viramontez-Anguiano, Reyes, & Chavez, 2013). Policy is one aspect that 
will change ecological influences at a given time. Current immigration policies have placed 
many Latinos in a state of disadvantage in the U.S. (Davidson & Burson, 2017). This study will 
address the exo and macrosystem by exploring how policy is influencing fathers’ ability to aid 
their youths’ educational attainment and how changes to immigration policy could impact their 
youths’ ability to achieve academic aspirations. If DACA is removed, families enrolled in 
DACA will not have the protection that they once had and thus placed in a state of 
disequilibrium. Further work is needed to get a better perspective of the impact of immigration 




The final aspect of the Ecological System’s theory is the chronosystem. The 
chronosystem is associated with the time and transitions in relation to the individual’s 
experiences. The Latino culture values academic achievement but often face difficulties in 
gaining academic resources to prepare families for the transition from high school to college 
(Greder & Arellanes, 2018). A study by Lopez (2009) stated that Latinos have the highest rate of 
all ethnic groups who believed that an education was important for future success (89% of 
Latinos compared to 74% of the national average). This study will address the chronosystem by 
describing how fathers’ experiences growing up are related to their expectations of teachers and 
administrators in their youths’ education. By exploring how fathers view what the teachers’ role 
is in their youths’ education, this study will gain a better understanding of how teachers can meet 
the educational expectations of Latino fathers.  
Purpose of the Study 
This study focused on a specific subgroup of the Latino population – first generation 
Latino immigrant fathers who resided in a Midwestern state. This study sought to gain 
understanding of Latino immigrant fathers’ involvement in their youths’ educational attainment 
by exploring their desires, expectations, and roles they played. Additionally, the influence of 
recent immigration related policy (i.e., DACA) on Latino immigrant fathers’ ability to be 
involved in and their youths’ educational attainment was explored. Together a better 
understanding of how potential changes to immigration policy could affect Latino immigrant 
fathers’ desires, expectations, and roles in their youths’ education is discussed. Three 






1. What roles do Latino immigrant fathers play in the educational attainment of their youth? 
2. What are Latino immigrant fathers’ desires and expectations for their youths’ educational 
attainment? 
3. How does immigration related policies related to DACA influence Latino immigrant 
fathers’ ability to be involved in their youths’ educational attainment? 
Methods 
Design 
Qualitative research strives to understand phenomena through deep description of data 
which helps researchers gain insight into the meaning, experiences, and views of participants 
(Al-Busaidi, 2008; deMarrais, 2004). This study utilized two interview methods, focus group 
interviews and individual interviews, methods that are well suited for exploratory research 
(Morgan & Kruger, 1998). In 2018, Latino immigrant fathers who resided across four 
communities in a Midwestern state were recruited to participate in interviews.  
Focus group interviews provide opportunities for individuals to share experiences and 
beliefs, as well as challenge each other’s perceptions. Doing so can further the understanding of 
attitudes, behaviors and contexts from various points of view, especially within diverse 
audiences (Lincoln & Guba, 1985; Patton, 2002; Umaña‐Taylor & Bámaca, 2004). In this study, 
focus group interviews were conducted to gain insight into the roles, desires, and expectations 
that Latino immigrant fathers had related to their youths’ educational attainment. As suggested 
by Morgan & Kruger (1998), focus group interviews involve a guided discussion on a specific 
topic with a small number of people to explore a topic in-depth and to ensure and that there is 
enough time to gain information related to the perceptions of all participants. It is important to 




among the data have been identified (Fusch & Ness, 2015). A potential limitation of this 
interview method is that some participants may remain silent or censor their comments if they do 
not feel comfortable sharing information in a group setting, or they do not conform to the 
dynamics of the group (Kitzinger, 1994).  
Individual interviews allow researchers to delve deeper into topics with participants than 
is feasible in a focus group interview (Johnson, 2002), as well as can be helpful for better 
understanding of underlying gender, racial, or political issues which may affect participants 
(Song & Parker, 1995). During focus group interviews and individual interviewers, it is 
important for facilitators to communicate to participants that they are the experts on their 
experiences and perspectives, and the role of the interviewer is to learn from them. It is also 
beneficial for the interviewer to have similar characteristics as the participant, but recognize that 
their experiences and assumptions may not be similar to those of the participant (Song & Parker, 
1995).  
Recruitment 
Purposeful and homogeneous strategies were used to recruit participants for the 
interviews (Crabtree & Miller, 1999). Key characteristics of participants relevant to the research 
questions were identified which included enough diversity in characteristics to provide a range of 
responses, and sufficient homogeneity so participants would have characteristics in common to 
share and build upon. Key characteristics of participants to recruit included: Identified as a 
Latino or Hispanic first generation immigrant father, was 18 years of age or older, and had at 
least one youth enrolled in middle or high school in one of the four study communities. Two 
Mexican and one Anglo female Extension and Outreach educators, a Mexican female school 




study criteria, and who they believed would be willing to share their perspectives and 
experiences, and invited them in-person or via phone to participate in the interviews. All the 
individuals who recruited fathers were fluent in Spanish, worked regularly with Latino 
immigrant families, and resided in one of the study communities. All but one of the recruiters 
was a Latino immigrant. If a father expressed interest in participating in a focus group interview, 
the date, time and location for the interview were shared. Fathers were re-contacted by phone 
one to two days before the interview to remind them of the date, time and location.  
Fathers who participated in a focus group interview, were asked to indicate on a brief 
demographic survey, if they would be interested in being contacted to participate in a follow-up 
individual interview. Fathers who indicated on the survey that they were interested, were later 
contacted via phone by the person who recruited them, or an interviewer, to schedule a follow-up 
interview on a day and time, and location that was convenient for the father. For one scheduled 
focus group interview, only one father arrived. Therefore, an individual interview was 
conducted. Additionally, a father who was unavailable to participate in a focus group interview, 
indicated interested in participating in an individual interview, therefore an individual interview 
was scheduled. Furthermore, it was not feasible to organize a focus group interview in one 
community due to schedule conflicts. Therefore, fathers were recruited to participate in 
individual interviews in that community.  
Data Collection & Procedures 
Interviewers.  
One Anglo, one Mexican, and one Salvadoran bilingual Extension and Outreach staff, 
one Salvadoran bilingual undergraduate university student, and a Mexican bilingual community 




member, all the individuals who conducted the interviews were immigrants. Individuals who 
recruited participants did not conduct the interviews. Two individuals facilitated each focus 
group interview, and one individual facilitated each individual interview. All interviews were 
audio-recorded. All fathers were asked to complete a brief demographic survey. If a father 
completed the survey during his participation in a focus group interview, he was not asked to 
complete the survey again during an individual interview. 
Interview process and protocols. 
 The focus group interview process, as well as aspects of the individual interview process, 
were informed by procedures outlined by Morgan & Kruger (1998). At the beginning of each 
interview, facilitators reviewed the purpose of the interview, the information included in the 
consent form, and procedures for the interview. Written informed consent was secured from each 
father prior to data collection, and the study was approved by the associated university’s 
Institutional Review Board of the associated university. Warm up questions were posed at the 
beginning of each interview to help create an open and trusting environment, and to build rapport 
between the interviewer and participants.  
For both focus group and individual interviews, semi-structured interview protocols 
included open-ended questions related to the guiding research questions (see Appendix B for 
focus group questions and Appendix C for individual interview questions), and allowed 
participants to serve as experts and dive deeply into social and personal matters (DiCicco-Bloom 
& Crabtree, 2006). During the interviews, broad questions were posed first, followed by more 
focused questions. Probes were used to solicit more detailed responses, and for further inquiry 




Focus group interviews. 
 Three focus group interviews were conducted with twelve fathers across three 
communities to gather data related to fathers’ desires and expectations for, and roles they played 
in their youths’ educational attainment. Examples of questions included: 1) Tell me about a 
recent event or time that you felt very proud of or happy about your children’s progress as a 
student? Probe: What were the most important things, or who were the most important people, 
that helped your children? 2) What are the most important things that you do to help your 
children succeed in school and obtain the education you want them to have? Interviews were 
conducted at locations that were convenient for and familiar to fathers, and held in rooms that 
ensured privacy. Locations included schools, libraries, churches, and a community center. The 
interviews lasted approximately two hours and were held in the evening. Light refreshments 
were served before each focus group interview. A $25 gift card was offered to each father who 
participated in a focus group interview as honorarium for their time and contributions to the 
study. 
Two individuals facilitated each focus group interview. One person served as the lead 
moderator and the other person as the assistant moderator. The lead moderator explained the 
purpose and process for the focus group interview, ground rules to help the interview proceed 
smoothly, and facilitated the group discussion and interaction. The assistant moderator ensured 
that the room was set up appropriately, the audio recorder was working correctly, welcomed 
participants to the interview, distributed and explained directions for completing the brief 
demographic survey, and recorded notes related to repeated and unique participant responses and 




to debrief and share their reflections of the interview. Discussions among facilitators were audio-
recorded, transcribed, and reviewed to help bring additional insights into data analysis.   
Individual interviews. 
A total of eight individual interviews were conducted with fathers, including fathers who 
had participated in a focus group interview (N = 4) to gather additional data related to their 
experiences and perspectives related to the topics discussed in the focus group interviews, as 
well as the influences of immigration related policy (e.g., DACA) on fathers’ involvement in 
their youths’ educational attainment. Examples of questions included: 1) Tell me about a recent 
event or time that you felt very proud of or happy about your children’s progress as a student? 
Probe: What were the most important things, or who were the most important people, that 
helped your children? 2) What changes, if any, have you noticed in how people in the community 
or at work treat you and your family? Probe: What change, if any, have you experienced in how 
comfortable you are going outside your home (e.g., to work, to the store, to your child’s school 
or sport events)? 3) If the DACA program ended, what would change for you or your family? 
Probe: How would this affect your ability to care for and contribute to your family? 
Additionally, individual interviews were conducted with fathers who were not able to participate 
in a focus group interview (N = 4) to gather initial data related to questions that were posed in 
the focus group interviews, as well as data related to the influences of immigration related policy 
(e.g., DACA) on fathers’ involvement in their youths’ educational attainment.  
Six of the individual interviews with fathers were conducted in two of the same 
communities that the focus group interviews were held, and two individual interviews were 
conducted in one additional community. Individual interviews were conducted in fathers’ homes 




privacy (e.g., schools, churches, libraries). At the beginning of each individual interview, the 
interviewer explained the purpose and process for the interview, secured written consent from 
the father, and explained directions for completing the brief demographic survey if the father had 
not previously completed the survey. The facilitator checked to make sure that the audio recorder 
was working correctly. Following each individual interview, the facilitator audio-recorded or 
typed up his reflections of the interview. Facilitator reflections were reviewed to help bring 
additional insights into data analysis. Each individual interview lasted between one and two 
hours and were held in the evening or on a weekend. To compensate fathers for their time and 
contributions to the study, they were offered a $50 gift card. 
Data Analysis 
Data from the audio recordings were transcribed verbatim in Spanish and then translated 
into English by bilingual Spanish-speaking professionals trained in recommended practices for 
transcription and translation. Translated transcripts were then uploaded into MAXQDA 12 
(VERBI Software, 2014), a professional software program used to assist with qualitative data 
management and analysis. Thematic analysis, a widely-used, robust, systematic qualitative 
method of analyzing data was employed to identify themes (i.e., patterns of meaning across data) 
associated with thematic areas of interest related to the guiding research questions (Braun & 
Clarke, 2014; Nowell, Norris, White & Moules, 2017).  
A process outlined by Braun and Clarke (2006) informed the thematic analysis for this 
study. First, two members of the research team independently read, and re-read the transcripts to 
become familiar with the data. Then, each researcher placed brackets around text segments that 
represented constructs, feelings, experiences, or behaviors, and recorded reflective memos (i.e., 




the bracketed text. The researchers met to review and discuss the bracketed text and reflective 
memos. Memos that were similar in meaning were reviewed to inform the development of initial 
codes (i.e., succinct labels) that represented features of the data relevant to answering the 
research questions. The initial codes were then compared and contrasted, and codes that were 
similar in meaning were combined, and an overall coding scheme was developed. Saturation of 
data was justified after reoccurring themes among the data were identified (Fusch & Ness, 2015). 
The researchers then reviewed the transcripts again and applied the coding scheme to the data. 
After the data (i.e., text in transcripts) were coded, the researchers reviewed extractions of the 
coded data, and grouped codes that were related to each other into categories. Then, the 
categories were reviewed, and initial patterns of meaning (i.e., themes) across the data were 
identified. The preliminary themes were re-examined to determine if they illustrated a 
convincing story that represented the data, and were refined as needed. A detailed analysis of 
each theme that involved identifying the scope and focus of each theme, was conducted. The 
themes were then aligned with thematic areas of interest related to the guiding research 
questions. Extracts from the data (i.e., quotes) were identified that helped to illustrate the themes.  
Findings 
Characteristics of Fathers 
Findings based on the demographic survey that fathers completed after each interview 
helped to contextualize the findings. On average, fathers were 46 years of age (N = 17, Range: 
35 – 70), resided in the U.S. for 27 years (Range: 17 – 48), and had limited formal education. Six 
fathers (35.3%) had fewer than eight years of formal education, six fathers (35.3 %) had attended 
high school, and five fathers (29.4 %) had earned a high school diploma or GED. While the 




(N = 2, 11.9 %), Honduras (N = 1, 5.8 %) and El Salvador (N = 1, 5.8 %). Thirteen fathers (76.5 
%) were married and four (23.5 %) were divorced, and on average five individuals lived in each 
household. On average, fathers reported an average annual family income that ranged between 
$40,000 and $49,999. On average, income from fathers’ employment comprised 70.0 % - 79.9 % 
of the total family income. Fathers primarily spoke Spanish at home (88.0 %) and either Spanish 
(35.0 %) or a combination of Spanish and English (42.0 %) at work. Pseudonyms replaced real 
names of fathers in this study to protect their anonymity. Pseudonyms associated with selected 
quotes in this study are listed in Table 1.  
Thematic Areas and Themes 
Three thematic areas were identified that aligned with the research questions: 1) Fathers 
roles in youths’ educational attainment; 2) Fathers’ desires and expectations for youths’ 
educational attainment; and 3) Impact of removal of DACA on fathers’ involvement in youths’ 
educational attainment. Initially, over 800 codes were identified. The codes were reviewed and 
those that were similar in meaning were combined to reflect 86 codes, which then comprised the 
coding scheme. Codes that related to each other were grouped into 23 different categories. The 
categories were reviewed and five overarching themes that were related to the thematic areas 
were identified. Findings described below detail the five overarching themes and supporting 
quotes to help illustrate the data.  
Thematic area: Fathers’ roles in their youths’ educational attainment.  
The theme, fathers create secure and stable environments for their families through 
employment, illustrates an aspect of how Latino immigrant fathers are involved in their youths’ 
educational attainment. Fathers in this study connected their employment as a way in which they 




role in your children’s education?” nearly all of the fathers shared that through their 
employment they tried to provide a secure and stable environment for their family, which in turn 
would also help their youth focus their time and effort on their studies. Through personal stories 
of how their limited formal education led them to employment (e.g., construction) that was not 
personally meaningful and required physical labor and long hours, fathers tried to encourage 
their youth to do well in school and pursue formal education so their lives would be different. 
Through these stories, fathers communicated desires for their youth to be able to secure future 
employment that was meaningful and would help their youth enjoy a rewarding life.  
 
I tell my children, I don’t want you to do what I’m doing, I don’t want you to work in 
what I’m doing. I want you to have a career, work in an office with air conditioning. I 
don’t care if you’re going to study for a career that takes 6 months or 10 years of 
schooling, but get a title. –Pedro 
 
Almost half of the fathers stated, “I feel stuck.” Others used similar nomenclature. The 
acknowledgment that their own lives were stuck and had limited meaningful employment 
opportunities, led fathers to find purpose in ensuring that their youth would be able to gain 
meaningful employment. Fathers discussed that in order for their youth to gain meaningful 
employment, their youth needed to complete high school at a minimum or they too would 
become “stuck”. Education was viewed as a pathway to meaningful employment. 
 
Since you have no support or anyone to get advice from, you don’t know how to go to 




parent, you don’t want your kids to stay stuck with you. You want them to at least get a 
high school diploma and to get a good job. –Diego 
 
Fathers shared with their youth that schoolwork was their “job”, and provided incentives 
(e.g., money) to youth to encourage them to do well in school. For example, if a youth received a 
good grade on a test, some fathers would give a monetary “bonus” to their youth. The rationale 
that fathers gave for this was that if they did well at their job, their employer would give them a 
bonus. Thus, if their youth did well at their job (i.e., school), they should receive a bonus as well. 
Thus, for fathers, the purpose of their youth attaining formal education was to move forward so 
they and their future spouses/partners and children could have a better quality of life.  
 
My job that is to go to work and earn money so we can keep our home, and their job is to 
just learn. I tell them, “I work and they gave me my check every Friday - that’s my 
compensation for doing my job. Now you do your job and study, get good grades.” At the 
end of the year and summer comes, [my youth] get repaid by choosing something fun for 
us to do as a family. –Arturo 
 
Thus, fathers took time to share their stories and their desires as a means to encourage 
and inspire their youth to attain formal education. Fathers viewed earning income as a means to 
provide a secure and stable environment in which their youth can focus on their studies, have 
enough food to eat, and have a positive family environment that contributes to educational 




Thematic area: Fathers’ desires and expectations for youths’ educational attainment.  
Two themes, overcoming external barriers to pursue education and a rewarding life, and 
desire for proactive communication with teachers, illuminates fathers’ deep passion for their 
youth to pursue formal education that can help them obtain and enjoy a high quality of life. The 
theme, overcoming external barriers to pursue education and a rewarding life, illustrates 
fathers’ beliefs that the difficult employment conditions and life situations they have experienced 
will be rewarded through their youths’ attainment of formal education. Immigrating to and living 
in the U.S. was not an easy process for fathers. Long hours and grueling conditions characterized 
the jobs (e.g., construction) that many fathers held. However, fathers stated they had greater 
opportunities in the U.S., than in their homelands where there were few opportunities for formal 
education. Fathers in this study stated they attended school until they were ready to work. 
 
My parents weren’t expecting anything, because they saw me work and expected that if 
you learn that’s fun, if not, then you go straight to work. Because my situation was that if 
you didn’t have money, you go to work, not school. That’s what I think they expected, 
that when I was an adult you were expected to work, and that’s what you did. –Felix 
 
Fathers reported systemic barriers (e.g., long hours and inflexible work schedules, legal 
residence status, limited English proficiency and formal education) that prevented them from 
attending school events or helping their youth with homework. Fathers worked long hours that 
limited their availability to attend school events that often occurred while fathers were at work. If 
fathers had an undocumented legal status, often they were hesitant to attend school functions in 




youths’ homework was in English. Thus, it was difficult for fathers to assist youth with their 
homework. Additionally, even if fathers were able to read English, they had limited formal 
education which in turn made it difficult for them to understand the directions and content of the 
homework. José Miguel shared, “How can I teach that which I do not know?” This issue was 
further magnified as teachers often had unrealistic expectations for parents. 
 
When my child was little teachers told me, "teaching them to read is your responsibility.” 
I said, “How am I going to teach them to read when I do not read in Spanish let alone 
English. What can I teach them?" When we send our children to school here, we put the 
children’s future in their own hands and it depends on the child to grab it. –Matías 
 
Fathers often relied on mothers to provide assistance with homework because mothers 
were more likely to not be employed outside of the home, or have fewer hours of employment. 
Thus, fathers and mothers played different roles to promote educational attainment for their 
youth. Furthermore, fathers focused on transmitting values and teaching morals to youth, which 
in turn would benefit youth at school. Fathers emphasized the importance of being a good 
person, respecting teachers, and completing tasks that one was asked to do. This has often been 
termed educación, or education in the home. Thus, through educación, fathers were able to 
support their youths’ educational attainment in both the microsystem (e.g. direct motivation to 
youth) and macrosystem (e.g. overcoming systemic inequalities). Fathers perceived that the more 





It’s just that education comes from the family, that's where the foundations come from. A 
mistake that many parents are making is not spending enough time with their kids…. 
Instead, they compensate their kids with clothes or going out to a restaurant because they 
abandon their kids while at work. They want to compensate for the time they are not 
around. The youth are paying for the price of not dedicating that time to them…The 
parents clipped their wings. -Diego 
 
The theme, desire for proactive communication with teachers, represents fathers’ 
expectations for teachers to invest in the academic and personal development of their youth. 
Fathers expressed that time spent at school should be focused on helping youth understand 
subject matter content, as well as develop attitudes, behaviors, and choices that will positively 
shape their futures. Fathers also stated that it is important for teachers to help youth develop 
specific skills (e.g., manage money, how to open a bank account, create a resume, apply for 
college) that will help them with daily living. Fathers viewed teachers as experts and perceived 
their jobs were to ensure youth would graduate from high school and be successful. However, 
fathers reported cultural differences between formal education in their homelands and in the U.S. 
In their homelands, fathers stated that teachers would reach out to parents regularly to help 
ensure youths’ academic progress and personal development, but demanded respect in return for 
their efforts.  
 
Growing up the teachers were responsible teachers, there was more respect, because 
that’s the way they taught us - to respect people. The teachers cared and made space for 




class, they immediately complained to the father. They cared for us that we would 
continue going to school to think forward. That is the difference that I see between here 
[the U.S.] and the past. –Pedro 
 
Fathers stated that teachers in their youths’ schools did not regularly reach out to them, 
thus, opportunities were missed that could help fathers gain information related to what they 
could do to help their youth academically succeed.  
 
At my daughter’s high school graduation, a boy was crying, because his parents didn’t 
go. It felt awful, he’s a kid who realized his parents weren’t coming and he sees everyone 
else’s parents. That affected him… Give parents information about education, so families 
are able to make something of themselves. Many parents don’t get involved in [their 
children’s] education, because we Latinos are always working to bring in the bread and 
they don’t have time to pay much attention to their kid’s education. I think that has a lot 
to do with Latinos not graduating, because there aren’t many parents that go to 
conferences with teachers. –Matías 
 
While fathers wanted information regarding what they could do to help their youth 
succeed, information from teachers to parents was commonly reactive rather than proactive in 
nature. For example, when a youth got in trouble at school, information was sent home in 
English after the incident occurred. Fathers expressed that they want teachers to reach out to 
parents when they start to notice that youth are having difficulties at school in order to help 




counselors at their youths’ schools could help promote better communication between teachers 
and parents.  
Fathers identified additional aspects of the U.S. school system that created hard feelings 
between Latino parents and teachers. Fathers stated that U.S. schools allow students too much 
freedom, and teachers needed to be stricter in the classroom. Fathers did not want their youths to 
have unscheduled time during the school day as they believed that is when trouble could occur. 
Fathers expected youth to be focused and engaged in academic learning at school. Additionally, 
a father shared that youth were allowed to listen to music and talk freely during classes, skip 
class, and did not experience ramifications to their grades if they did not complete assignments. 
Youth were allowed to retake tests multiple times until they received a good grade, and there 
were no consequences in place to ensure that youth were paying attention in class and staying on 
track educationally. Fathers stated that youth could get distracted by drugs and alcohol, friends, 
or by sex if there was too much unstructured time and freedom during the school day. Little 
emphasis was provided by school personnel to help youth overcome or understand the influence 
of these type of distractions on their futures.  
Furthermore, fathers desired information from and communication with teachers that 
would help them understand and take the necessary steps to ensure their youth are able to 
graduate from high school and be able to attend and afford college. Fathers desired this kind of 
information before their youth are in high school.  
 
It’s very important, I think, that beginning in middle school the teachers should start to 




preparing their children to go to college… If you notice he isn’t studying, then everything 
will be a waste. –Raul 
 
Thematic area: Impact of DACA on fathers’ involvement in youths’ educational 
attainment.  
Two themes, without DACA, youth will suffer and despite living in the shadows, we move 
forward, illustrate fathers’ concerns related to the effects of policy, such as DACA, on their 
ability to contribute to their youths’ educational attainment. The theme, without DACA, youth 
will suffer, represents fathers’ concerns that the secure and stable environment they help to create 
for their families through their earnings, would be for not if DACA were removed and for some 
fathers, they would be deported. Immigrating to the U.S. was a way for fathers to change their 
futures and the futures of their families. To them, they were living the American dream - where 
the sweat on your brow correlates to the betterment of your family. Nearly all of the fathers 
suggested that if they were deported, their youth would suffer as they contributed the majority of 
their family’s income.  
Fathers were asked questions around recent and potential policy changes. Specifically, “If 
the DACA program ended, what would change for you or your family?” Matías shared, “That is 
kind of like bullying, due to the lack of papers.” Fathers stated that many people in the U.S. do 
not understand the experiences and lack of opportunity in life in their home countries. The 
difficult experiences and lack of opportunity is what led them to immigrate to the U.S. Fathers 
stated that if Americans were born in their countries of origin, they too would have made the 





I came here illegally. Maybe I broke a law, but I came here with a purpose - to give to my 
family. Sometimes Americans don’t understand that because they never had to live in a 
place like where I grew up. I think if they had the experiences that I did, where there is 
not even food in your country, I think they would do the same. I have lived the American 
Dream for the last 20 years because of the Temporary Protected Status policy. If that is 
taken away, all of a sudden they just grab you and you’re gone. –Victor 
 
Fathers viewed DACA as a resource for immigrants, their families, and their 
communities. DACA was seen as a way that the U.S. was supporting their future. If DACA were 
removed, the U.S. government would communicate that immigrants are not wanted and 
undervalued in American society. Fathers also shared that many Americans “look down” on 
Latinos, and believed that many Americans believed that Latinos are not supposed to be 
educationally successful and should remain “lower than American families.” Removal of DACA 
would be an example of a way Americans are keeping Latinos subordinate in the U.S.  
 
[The removal of DACA] would change a lot in my family because we have two that have 
DACA. My son is studying in [college]. It would affect us because my son would stop 
going to school and it would end his career; he has one year left. My daughter is married 
already, but she is using DACA to work. She would also lose her job. –Edwardo 
 
Many fathers had children, nephews, nieces, or they themselves were enrolled in DACA. 
If DACA were removed, families would experience negative impacts for several years. Fathers 




to work long hours in non-meaningful employment would be lost with the lack of future 
opportunity for their youth. Youth who believed they were going to obtain a high level of formal 
education and career opportunities to help them enjoy a meaningful, quality of life, would be 
stripped of their status due to decisions beyond their control.  
The theme, despite living in the shadows, we move forward, illustrates the idea that 
despite multiple barriers (e.g., lack of legal residence status, language difficulties, long hours and 
harsh working conditions) that have made life stressful and difficult, fathers continued to push 
forward and remained steadfast to create a better life for their families. Even if DACA were 
removed, the dreams and desires that fathers had for their youth would not change.  
 
If DACA is removed, well, we would find a way. When one door closes, another one 
opens, you have to look for it. You have to find one way or another. It’s like when you 
get fired from a job. You can’t just stay quiet and say, I’m dead already. No, on the 
contrary. You have to look for another job, and work hard. You can’t just stop. If one 
door closes, maybe another five are waiting for you. You have to look out for them. We 
go from one job to another, and this is the same. –Sebastián 
 
Interestingly, when fathers were asked whether or not the 2016 Presidential election or 
changes related to immigration related policies during the past year had affected their lives, a 






Well, with my family, we haven’t noticed many changes, because we have been here a 
long time. We have seen that every time a new president comes in, it’s always been more 
or less the same. In other words, as an immigrant who is here we are fearful, right, and all 
of that, but changes, no, it always stays the same. That if a new president comes in, 
immigration is all over the place.” -Raul 
 
A few fathers shared that DACA may be creating false hope for families. They stated that 
many Latino immigrant families believe that if students work hard, get good grades, graduate 
from high school, they should be able to go to college. However, these dreams are met with a 
stark reality when youth apply to go to college and find out they have to pay the same tuition rate 
as international students. This policy creates additional barriers for youth in immigrant families 
to further their education in the U.S. and pursue a career with meaningful employment that will 
help them enjoy a high quality of life. 
 
That is why my daughter did not continue studying. We went to visit a college nearby. 
She was excited because she passed, got good grades and she did her tests to enroll, they 
were even going to give her scholarship, but when the time for paper work, they told us, 
“You don’t have a social security?” We said “no” and they said, “Oh we can’t [give her 
financial aid] then.” She couldn’t keep the scholarship and we couldn’t enroll her… 
because she would have to pay at the international rate. It paralyzed us because she was 






This study explored immigrant Latino fathers’ roles, desires, and expectations for their 
youths’ educational attainment and the influence of immigration related policy such as DACA on 
their involvement in their youth’s education. Through thematic analysis, five overarching themes 
were identified that were associated with three thematic areas aligned with the guiding questions 
for this study. Immigrant Latino fathers, through earnings from their employment, provided a 
secure and stable family environment to promote their youths’ educational attainment, and 
desired proactive communication with their youths’ teachers and school administration. The 
potential impact of the removal of DACA may affect Latino fathers’ ability to support their 
youths’ education. However, fathers stated that regardless of immigration related policy, they 
will continue to move forward to support their families and their youths’ educational attainment. 
 Latino fathers’ employment is important to supporting their youths’ educational 
attainment as it enabled fathers to create a secure and stable family environment to help their 
youth succeed in school, as well as demonstrated the importance of completing high school in 
order to find meaningful work and a higher quality of life. Future work should examine a 
strengths based perspective in understanding how fathers are involved in the education of their 
youth and find new strategies to support the efforts of Latino fathers in the educational system. 
Previous evidence may have under-identified the efforts of Latino fathers in their youths’ 
educational attainment by not taking into consideration the difficult work hours and influence of 
policy on their lives (Perez-Brena et al., 2012; Saracho & Spodek, 2008). By including culturally 
relevant information into the ways research is conducted, a better understanding of the efforts of 





Supporting youths’ educational attainment was the best way for fathers to ensure their 
youth would have more career opportunities in the future. Previous research found that fathers 
who immigrated to the U.S. often viewed immigration as a way to create generational change for 
their youths’ futures (Arellanes, Viramontez Anguiano, & Lohman, 2018; Behnke, Talyor, and 
Parra-Cardona, 2008). The efforts of Latino fathers to create generational change began when 
they decided to immigrate to the U.S. This example of multi-generational change is theoretically 
related to the chronosystem. Change over time was directly altered by the Latino fathers’ 
decision to immigrate to the U.S. This choice had difficult consequences in terms of legal status 
and moving away from the fathers’ homelands, but led to greater future opportunities. Fathers 
“lived in the shadows” in the hopes that their youth would one day emerge educated, and with a 
career that was personally meaningful. 
Fathers self-identified their work as “non-meaningful employment”. Their career 
aspirations were limited do to their, legal status, language use, and lack of formal educational. 
Daily work was viewed as a way to support the goals and aspirations of their youth and future 
generations. Gaining employment which is rewarding to the worker may take more than one 
generation to obtain (Ivlevs & King, 2012). The immigrant Latino fathers in this study were 
dedicated to making generational change by working in careers that were not rewarding 
themselves, but provided enough income to ensure a safe and stable environment for their youth 
to grow into. Income alone was not meaningful, but it provided the foundation for the next 
generation. Thus, meaningful employment, was not just the amount of income that was 
associated with employment, but rather the freedom to transform an educational expectation into 




Fathers’ educational expectations for their youths were often not met due to a series of 
cultural and systemic differences. Fathers desired improved relationships with teachers and 
viewed them as experts within the educational system. Previous evidence has suggested that 
when Latino fathers and teachers have a positive relationship, youth felt more accepted into the 
school and had higher educational expectations (Kim & Sherraden, 2011). Teachers have 
experience in formal education and the college application process; areas that Latino fathers may 
be unfamiliar with and are in need of assistance in supporting their youths’ education. 
Theoretically, at the microsystem level, fathers believed that teachers should reach out to fathers, 
and not wait for fathers to reach out to teachers. Direct communication with fathers which 
provides information about how to support their youths’ educational futures, cultural and 
systemic differences could be overcome (Chavez-Korell et al., 2013; Pstross et al., 2016).  
There are many families in the U.S. that view high school graduation and attending 
college as expectations, not desires (Greder & Arellanes, 2018). This was not true for fathers in 
this study. Many of the fathers grew up in rural areas where graduating from high school and 
attending college was not an option. Fathers understood that their youth learned from the 
difficulties that families faced when their parents in the U.S. had low formal educational 
attainment. Fathers’ shared their cultural beliefs and educational expectations with their youth 
ensure that their youth developed good morals and valued the opportunity to graduate from high 
school and college. Previous literature described this phenomenon as educación (Reese et al., 
1995). By sharing their experiences of immigration and their desires for their youths’ future, 
Latino fathers were overcoming systemic inequalities to support their youths’ educational 
attainment. Future research is needed to better understand how the efforts of Latino fathers to 




may be seen as combining the strengths of two cultures to support the future of the next 
generation of Latino youth. It is hypothesized that by pairing the expertise of fathers (e.g. 
educación) and the expertise of teachers (e.g. education), youth may achieve higher levels of 
educational attainment.  
Systemic inequalities have left immigrant Latino fathers with unfulfilled expectations of 
teachers and suggest that policy changes related to DACA could directly influence their youths’ 
educational attainment and career opportunities (Pham & Cervantes, 2017). Latino fathers in this 
study were fearful that if DACA were removed, they and their youth would face additional 
difficulties and their efforts to support their youths’ educational attainment would be wasted. 
This study builds on the work of Gonzales, Terriquez & Ruszczyk (2014) that suggests that 
DACA provides social and educational benefits, but systemic inequalities limit the effectiveness 
of this program. Findings in this study revealed that, at the macrosystem level, DACA was 
viewed as a resource to immigrant families and communities which provided educational and 
career opportunities. Knowing that there is programing available for immigrant families, 
suggested more openness of the community to support Latino fathers in their youths’ education. 
Thus, DACA affects the larger population, not just DACA recipients. Future research is needed 
to describe how DACA is seen as a community resource and inspires rhetoric of a community 
that supports immigrants. Fathers from this study suggested that if DACA is removed, even if 
they aren’t personally affected, the resulting political rhetoric would lead to social ramifications 
such as maintaining inequities, and deterring the educational and career opportunities for many 
Latino youth in the U.S. Despite political rhetoric and immigration related policies, fathers 






This study contributes to the literature by providing a broader and deeper understanding 
of how immigrant Latino fathers are involved in their youths’ educational attainment, including 
the specific roles they play, and their desires and expectations. The strength that the study 
examined the perspectives of Latino immigrant fathers in new destination communities. Many 
studies focused on Latino immigrant families have occurred in large traditional gateway cities 
with much less research conducted in the Midwest. The study was conducted in four 
communities across a rural Midwestern state. Multiple interview methods implemented in local 
communities by bi-lingual individuals, many of whom identified as Latino, and who were trained 
in facilitation techniques helped to engage this understudied population that is frequently hesitant 
to participate in research. All but one of the interviews were facilitated by staff, students and 
community partners who were male and Latino immigrants, thus, that may have helped to build 
trust and rapport with the fathers who were interviewed. Also, perspectives of fathers were 
examined to better understand parent involvement, as most studies focus on parent involvement 
from the perspectives of mothers. By learning directly from fathers, a unique perception of the 
U.S. educational system and potential policy changes can be made.  
Limitations 
Despite these strengths, limitations of the study are important to note. Fathers who 
represented the key study criteria, but who were unfamiliar with, or who did not have a positive 
relationship with the staff who recruited participants for the interviews, may have chosen not to 
participate in the study. Additionally, perspectives of fathers whose work schedules did not allow 
them to participate in the interviews are missing in this study. Only one of the individuals who 




participating in the interviews. Saturation of data may have been limited as the effects of DACA 
are complex and wide spread within Latino families. Thus, additional data may provide other 
themes associated with the removal of DACA. Transferability of the findings are limited to 
fathers who experience similar contexts and are not representative of all first generation Latino 
immigrant fathers in the Midwestern state. Despite these limitations, findings from this 
exploratory study help inform the understanding of Latino immigrant fathers’ involvement in 
their youths’ educational attainment, and the potential effects of immigration-related policies on 
their involvement. 
Implications 
The implications from this study are vast and can contribute to the literature by providing 
suggestions for future research, practice, and policy. Implications from this study have important 
meaning for the future of many Latino fathers and youth in the United States.  
Implications for research. 
 Additional research is needed to further identify ways to support the efforts of immigrant 
Latino fathers in supporting their child’s educational attainment. Additional research is needed to 
better understand measures of father involvement for immigrant Latino families. Traditional 
measures of parental involvement in education do not traditionally look at different cultural 
roles, desires, and expectations of parents who represent diverse backgrounds. Parental 
involvement in education has been traditionally measured by tangible actions, such as going to 
the schools (Castro et al., 2015). Evidence from this study suggests that external circumstances 
such as work, lack of information, and policy are preventing fathers from participating in their 
youths’ education in traditional ways. Instead, Latino fathers are supporting their youths’ 




provide a secure and stable environment for their youth. Measures that do not account for 
cultural and systemic differences do not meet the realities of the ways immigrant Latino fathers 
are involved in their youths’ education. 
Implications for practice.  
It is essential that communication between teachers and Latino immigrant parents’ takes 
place to help parents understand how they can help their youth graduate from high school, and 
attend higher education. Fathers are missing information from teachers about how to better 
support their youths’ education. Teachers and administrators need to reevaluate how to promote 
access to immigrant Latino fathers within the educational system. This study has detailed the 
difficulties of fathers in gaining access to their youths’ education. With this work, educations can 
now examine how to better support father involvement in the college preparation for Latino 
youth. Teachers and administrators need to ensure that Latino fathers feel welcome and safe 
while supporting their youths’ education regardless of immigration status.  
One strategy to provide proactive communication would be to provide college readiness 
programs to Latino families who have youth attending in elementary and middle schools. 
Programs should include information about relevant policy that could affect immigrant families. 
While working with immigrant Latino families, it would be important to work with families to 
ensure that they understand how policy may impact their youths’ educational attainment. 
Communication needs to occur proactively so that Latino families have adequate understanding 
and have time to prepare their youth to attend college. Teachers and parents need to work 
together to ensure that youth do not miss important information to ensure that they are prepared 
to graduate and attend college. By building on the strengths of parents and teachers, Latino youth 




Implications for policy.  
Policy implications from this study suggest that there is a need to better understand the 
impact of potential changes to immigration policy on immigrant Latino families. DACA was 
seen as a resource within the community and the removal of DACA had larger implications than 
the loss of educational permits. Changes to DACA could impact the educational futures of many 
Latino youth. The efforts of parents to provide their youth a better opportunity for a meaningful 
career could be wasted if policy change does not fully understand the brevity of its actions. 
Future policy work should look at how immigrant Latino parents, and especially fathers, are 
striving for a better future in the United States. These changes should include how to create a 
permanent residency plan for families. DACA created some stability in immigrant families lives, 
but changes need to be made to ensure that families are not constantly worried if changes to a 
policy will change their life trajectories. Policy work is needed to support the efforts of 
immigrant Latino fathers as many of their youth are U.S. citizens and deserve the family support 
of any other U.S. citizen.  
Conclusions 
Findings from this study provided insights into three thematic areas of immigrant Latino 
fathers in their youths’ educational attainment and explored the potential influences of recent 
immigration related policy (e.g., DACA) on fathers’ ability to be involved with and support their 
youths’ educational attainment. By supporting the roles, desires, and expectations, of Latino 
immigrant fathers in their youths’ education, the aspirations of the fathers will be realized when 
their youth will obtain the meaningful employment. Immigration to the United States 
demonstrates the dedication of fathers to their youths’ educational and career opportunities. 




meaningful employment will create generational change for their future and the United States as 
a whole. Latino immigrant fathers faced difficulties in their ability to be actively involved in 
their youths’ educational attainment and are calling out for teachers and administrators to help 
them in supporting their youths’ educational attainment. Potential changes to immigration policy 
could heighten difficulties of Latino youth to achieve educationally and teachers and 
administration need to be prepared to address these changes to ensure that all students have the 
equal right to an education.  
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Tables and Appendices  
Table 1: Demographics of Participants with Assigned Pseudonyms 
  
Pseudonym Description 
Pedro A 40 year old born in Mexico, identifies as Latino, and who came to the U.S. in 
2015. He primarily speaks Spanish at home and at work. He works in sales. He 
is divorced and has one child who lives with him part time.  
Diego A 47 year old born in Mexico, who came to the U.S. over 30 years ago after 
completing nine years in school. He works in construction and makes 40%-50% 
of the total family income. He has two children living with him. 
Arturo A 70 year old born in Mexico. He completed elementary school and then came 
to the U.S. in 1970. He primarily speaks Spanish at home and English at work. 
He is a small business owner. 
Felix A 48 year old born in Guatemala. He went to high school and then came to the 
U.S. nearly 20 years ago. He speaks Spanish at home and Spanish and English 
at work. He works in construction and makes 70%-79% of the total family 
income. He is married with two children living with him. 
José Miguel A 37 year old born in Mexico, who came to the U.S. in 1996 after completing 
two years of formal schooling. He has two children living with him. He works 
in construction and makes 40%-50% of the total family income. 
Matías A 25 year old born in Honduras, who came to the U.S. in 2001. He completed 
elementary school in Honduras and completed some additional schooling in the 
U.S. He primarily speaks Spanish at home and English at work. He has four 
children living with him. He works in construction. 
Victor A 57 year old born in El Salvador. He graduated from high school in El 
Salvador and then came to the U.S. approximately 20 years ago. He has two 
children living with him. He speaks Spanish at home and Spanish and English 
at work. He works with fabrics. He is married with three children and makes 
40%-50% of the total family income. 
Edwardo A 43 year old born in Mexico, who came to the U.S. in 1988. He graduated 
from high school in the U.S. He speaks Spanish and English at home and at 
work. He works in construction. He is married with two children living with 
him. He works in construction and makes 70%-80% of the total family income. 
Raul A 41 year old born in Mexico, who came to the U.S. in 1992. He completed 
middle school in the U.S. He speaks Spanish at home. He is unemployed but 
speaks English outside of the house. He has five children living with him, three 
of whom are his children. 
Sebastián A 50 year old born in Mexico. He graduated from high school in Mexico and 
then came to the U.S. over 30 years ago. He is married and has two children 
living with him. He works by building houses and makes 70%-80% of the total 
family income. 
 





CHAPTER 4. GENERAL DISCUSSION 
This dissertation has described the different ways in which Latino fathers influence their 
youths’ health and educational outcomes. This dissertation supports the work of McWayne and 
colleagues (2013) which described that there is little cultural relevance to the approaches in 
which research has traditionally assessed the ways that fathers are involved in health and 
educational outcomes of their children. Both studies found that father involvement, as measured 
by time, was not the only way that fathers were actively supporting their youths’ futures. Using 
multiple measures of influence of Latino fathers (e.g. father involvement and positive father-
adolescent relationships), research gains a more encompassing view of their role in the family 
(Cabrera & Tamis-LeMonda, 2014). By using both quantitative and qualitative methodologies, a 
better understanding of positive Latino father-adolescent relationship and the roles, desires, and 
expectations of Latino fathers is better understood.  
The use of both qualitative and quantitative methodologies has demonstrated unique 
ways in which Latino fathers influence youths’ health and educational outcomes. Quantitatively, 
a positive father/adolescent relationship decreased youths’ drug and alcohol use from early 
adolescence into emerging adulthood. These results support previous literature which has found 
that positive relationships between Latino fathers and their youth decrease youths’ drug and 
alcohol use and supports a later initiation into drug and alcohol use (Atherton et al. 2015; 
Branstetter, Low, & Furman, 2011; Moreno et al., 2017). Qualitatively, fathers’ roles, desires, 
and expectations in their youths’ education was influenced by work availability, legal status, 
language use, and lack of formal education. Below, discussion of the results of each study is 




the studies come together to better understand the influence of Latino fathers in their youths’ 
health and educational outcomes is presented. 
Paper One, Chapter Two 
Chapter two entitled “Positive Latino Father Relationships Decrease Youths’ Substance 
Use from Early Adolescence to Emerging Adulthood” described the influence of positive father-
adolescent relationship on decreasing youths’ drug and alcohol use. Evidence from this study 
suggests that Latino adolescent drug and alcohol use has a predictive relationship with positive 
father-adolescent relationships. Latino youth who had a more positive relationship with their 
fathers used fewer drugs and less alcohol. The decrease in Latino drug and alcohol use was 
significant in early adolescence and through middle adolescence and into emerging adulthood. 
Previous evidence support these claims and suggest that the drug and alcohol use of Latino youth 
is a national concern and Latino youth are especially susceptible to drug and alcohol use at an 
early age (Brook et al., 1996; Center for Behavioral Health Statistics and Quality, 2016). 
Measures of father relationship and father involvement were independent but related constructs. 
Evidence from this study suggests that father involvement, or the time spent with youth, 
predicted positive father-adolescent relationships, but not drug and alcohol use. This may suggest 
that the quality if the relationship between Latino fathers and their youth is more important than 
the time spent with the youth. Future research is needed to support these claims in terms of 
youths’ drug and alcohol use.  
This study found that the adolescents’ age and gender impacted the influence of positive 
father-adolescent relationships on youths’ drug and alcohol use. This study suggests that the 
influence of Latino fathers was more significant in early adolescence than by the time that the 




study suggest that positive father-adolescent relationships decreased drug and alcohol use for 
both genders equally at the same time point and longitudinally. There was only one significant 
difference between male and female models as male’s drug and alcohol use in middle 
adolescence increased positive father-adolescent relationships in emerging adulthood. This may 
be due to cultural differences in gender norms between male and female youth (Cox et al. 2017; 
Pardo, et al., 2013; Simmons et al., 2018).  
Future research is needed to understand further how positive father-adolescent 
relationship may decrease drug and alcohol use in youth over time. This work should not only 
look at how to increase the amount of time fathers spend with adolescents, but should also look 
at how to ensure that fathers and adolescents have positive relationships from early adolescence 
to emerging adulthood. One strategy that could be effective would be to create an intervention 
program which focuses on promoting positive father-adolescent relationships by bringing Latino 
fathers and youth together to learn about the detrimental effects of drugs and alcohol. Results 
from this program may be more effective in preventing youth drug and alcohol use if it begins in 
early adolescence. This intervention program should collect both longitudinal quantitative and 
qualitative data to gain a better understanding of the influence of Latino fathers on their youths’ 
drug and alcohol use (Atherton et al., 2015; Cabrera et al., 2014). 
Paper Two, Chapter Three  
This study entitled “Latino Immigrant Fathers’ Involvement in their Youths’ Educational 
Attainment and Associated Impacts of DACA” focused on first generation immigrant Latino 
fathers’ roles, desires, and expectations in their youths’ educational attainment and the influence 
of potential immigration policy change on their involvement. Evidence from this study advanced 




support the educational attainment of their youth. Latino fathers’ work is an important role in 
supporting their youths’ educational attainment by creating a stable and safe environment for 
their youth to live and acts as a parenting tool to show youth the importance of completing high 
school. 
Evidence suggest that fathers are actively supporting their youths’ educational attainment 
through non-traditional means of father involvement. By doing so, this study has contributed to 
the literature by continuing to change the narrative around immigrant Latino fathers’ 
involvement (Pardo, Weisfeld, Hill, & Slater, 2013; Mirandé, 1997; Williams & Sanchez, 2012). 
Further work is needed to dispel research that described Latino fathers as uninvolved in their 
youths’ educational attainment. By gaining a greater understanding of the roles, desires, and 
expectations of immigrant Latino fathers, future research can more culturally inclusive measures 
of father involvement (Castro et al., 2015). 
Previous literature has suggested that, DACA provides some social and educational 
benefits, but ecological inequalities limit the effectiveness of this program (Gonzales, Terriquez 
& Ruszczyk, 2014). Evidence from this study finds similar conclusions but also suggests that 
DACA is seen as a resource to the community. Fathers stated that DACA was created for people 
like them and when this policy is removed it was seen as a way to maintain the social inequalities 
between U.S. citizens and immigrants. The influence of DACA extends beyond helping the 
families enrolled in the program, it was a policy which supports Latino immigrants. In this way, 
removal of DACA would have social ramifications as well as deterrents to educational resources. 
Importantly, no matter the outcome of the potential immigration policy changes, Latino 





Implications and Conclusions 
Together, both studies have described the need to understand the complexities of how 
fathers influence developmental health outcomes in youths’ lives. The impact of Latino fathers 
on their youths’ health outcomes usually demonstrate only minimal improvements to youths’ 
health (Jeynes, 2017). Previous studies have suggested that Latino youth that grow up without a 
father figure in the household and in low income situations have limited time, involvement, or 
interactions with their father (Burrow-Sanchez, Minami, & Hops, 2015). Quantitative results 
from this study suggest that despite limited father involvement, positive father/adolescent 
relationships in Latino families decreased youths’ drug and alcohol use. The effect of positive 
father-adolescent relationships was more effective in early adolescence than as the youth got 
older and entered middle adolescence and emerging adulthood. This suggests the need to support 
positive father-adolescent relationships at an early age for non-residential, low income Latino 
fathers. Qualitatively, fathers suggested that drug and alcohol use is related to their youths’ 
education. Focus groups and individual interviews suggested that fathers believe their youth have 
too much free time in the school system and are looking for teachers to help limit the distractions 
in the school system, such as drug and alcohol use. Further research is needed to better bridge 
communication barriers between Latino fathers and their youths’ teachers to support Latino 
fathers’ roles, desires, and expectations in the educational attainment. 
Findings from the two studies included in this dissertation suggest that Latino fathers’ 
roles, desires, and expectations in the educational attainment and are impacted by Latino 
immigrant fathers work availability, legal status, language use, and lack of formal education. 
Though not directly related to educational outcomes, quantitatively, this dissertation found that 




constructs. Qualitatively, this dissertation suggests that Latino fathers respected teachers and 
administration and stated they had a good relationship with teachers, but are missing information 
about how to be involvement within the educational attainment of their youths’ education. 
Previous evidence has suggested that immigrant Latino fathers face a unique set of challenges 
being involved with their youths’ educational attainment (Arellanes, Viramontez Anguiano, & 
Lohman, 2018). When Latino fathers have difficult work schedules (Mercuri, 2016) and limited 
resources stemming from immigration (Perez-Brena, et al., 2012), their roles, desires, and 
expectations are often not met in the educational system (Hill & Torres, 2010). While in focus 
groups and individual interviews, Latino fathers suggest that potential changes to immigration 
policy may affect the ways that Latino fathers’ influence their youths’ educational attainment. 
Future research is need to better understand how to potential changes to immigration policy will 
affect the ways that Latino fathers are able to positively influence their youths’ educational 
attainment.  
By learning more about the influence of different measures of father relationship and 
father involvement, future work can understand how time spent with youth is related to the 
emotional connections between Latino fathers and youth. The complex ways that Latino 
immigrant fathers’ are involved and form relationships with their youth are profound. It is a hope 
that the work from this dissertation may act as a catalyst for future research and debate to support 
the efforts of Latino fathers. Through utilizing at multiple methodologies, a better understanding 
of the dedication of Latino fathers to create generation change through their youths’ health and 
educational outcomes has been demonstrated. The efforts of Latino fathers can no longer be 
denied in research and scholars have the responsibility to recognize that Latino fathers are 
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APPENDIX A. DEMOGRAPHIC SURVEY 
Me and My Family 
1. Your first name: ______________________________ 2. What is your age? ____ years  
3. Which gender do you most identify with? __________________________________ 
4. What city and country were you born? City: ______________ Country: ______________ 
5. Do you identify as Latino/a? _____ yes   _____ no  
a. If no, which race(s) or ethnicity(ies) best describe you? ______________________ 
6. How long have you lived in the US?   ____All of my life Since (list year) ______ 
7. How long have you lived in Iowa?      ____All of my life   Since (list year) ______ 
8. What language(s) do you most often speak … 
at home? ______________________  outside of your home?________________________ 
9. How many people (including you) live in your home? _________ 
 How many are children? _______  How many are adults (including you)? _________ 
10. What is the first name and the relationship of each person who lives with you? Include 
non-relatives (e.g., friends). Please place an x in the column next to the people who came 

























11. What is the total number of years of formal education you have completed? _____ years 
12. Place an “X” next to the highest level of education you completed. 
  __8th grade or less  __Some high school __ High school diploma/GED __Technical (e.g., 
electrician) 
  __Some college  __College degree   __ Advanced degree (e.g., graduate school) 

























14. Are you… __Single  __Married  __Not married but have a partner  __Other 
(describe):________ 
 
15. Approximately how much money does your household have each month (include 
income from employment, SNAP, social security benefits, etc.)? $_________ each month. 
1. If you are employed, what is your occupation?___________________________________ 
2. Circle what percent of your household income comes from your employment?  
0%-20% 20%-29% 30%-39% 40%-49% 50%-59% 60%-69% 70%-79% 80%-100% 
 
We are interested in meeting with parents individually in a follow-up interview to learn more 
about their experiences and opinions regarding education for their youth. We also want to hear 
parents’ opinions regarding potential effects of immigration related policies on their family. We 
will offer parents a $50 gift card for participating in an individual interview. 
 
3. Are you interested in participating in a follow-up individual interview? ___ yes ___ no 
If yes, can we call you to schedule an interview? ___yes ___no 
If yes, please write a phone number below that we can call to schedule an individual interview 
with you. 




4. Please circle which days below work best for you to participate in an interview.  
Monday Tuesday Wednesday Thursday Friday  Saturday Sunday 
5. Please circle which times below work best for you to participate in an interview.  
Mornings Afternoons Evenings 
 




APPENDIX B. FOCUS GROUP INTERVIEW QUESTIONS  
Topic: Parents’ education experiences  
Think back to when you were a child and how you felt about school.  
1. What do you remember most about school? 
Probe: What did you like best about school? 
Probe: What did you like least about school? 
Probe: What did your family or parents expect of you regarding school? 
Topic: Desires for children’s education (20 min.) 
Now, think about your children. 
2. What are some of the hopes and dreams you have for your children? 
Probe: What do you want most for your children? 
Probe: What are hopes and dreams you have for your children’s education? 
 What do you see as your role in your children’s education? 
Probe: What would it mean to you if your child or children graduated from high 
school? 
Probe: What would it mean to you if your child or children graduated from 
college? 
3. Why are these hopes and dreams important to you? 
4. What is needed, or what needs to happen for these dreams to become reality? 
 
Topic: What helps children be successful students?  






6. What helps your children or other Latino children, be successful students? 
Probe: What are specific things that parents or family members can do to help 
children be successful students? 
Probe: Share some examples of ways you help your children be successful 
students. 
Probe: Share some examples of specific things you do to make sure your children 
are successful students? 
Probe: What does the community do, or could do, to help children be successful 
students? 
Probe: What does school staff do, or could do, to help children be successful 
students? 
7. What are the barriers that prevent some Latino children from being successful 
students?  
8. Where do you go, or who do you talk to, when you need information or help with your 
children’s education? 
Probe: How do you get information or help from school staff when you have 
questions about your children’s education? 
9. What information or resources do Latino families need that currently are not available 
in the community? 
Topic: Wrap Up  
10. What is something that we didn’t talk about, that you think is important concerning 
your children’s education?  
 
11. What kinds of resources and information do you think Latinos need that currently is 





APPENDIX C. INDIVIDUAL INTERVIEW QUESTIONS 
Warm up topic: Children’s education 
1. Tell me about a recent event or time that you felt very proud of or happy about your 
children’s progress as a student? 
 Probe: What were the most important things, or who were the most important 
people, that helped your children? 
2. What are the most important things that you do to help your children succeed in 
school and obtain the education you want them to have? 
Topic: Changes over the last year  
During the last year, there has been a lot of discussion in communities, on television and 
in the newspaper about immigration.  
3. What changes, if any, have you noticed in how people in the community or at work 
treat you and your family?  
Probe: What change, if any, have you experienced in how comfortable you are 
going outside your home? (e.g., to work, to the store, to your child’s 
school or sport events) 
Probe: What change, if any, have you experienced in how comfortable you are 
sharing information about yourself or your family with your employer, 
with school staff or organizations in the community (e.g., health clinics, 
WIC, bank)? 
Probe: What change, if any, have you experienced in how comfortable you are 





Topic: Effects or potential effects of immigration related policies on Latino families  
In 2017, in the U.S. an executive order was issued to end the Deferred Action for 
Childhood Arrivals (DACA) program. The DACA program allowed certain people who entered 
or remained in the U.S. as children illegally to request authorization to stay in the U.S. for two 
years. After two years, individuals could apply to stay longer in the U.S. This authorization 
allowed individuals to work. I am going to ask you some questions related to DACA. If you 
share information that is related to people outside of your family, please do not share any names. 
4. If the DACA program ended, what would change for you or your family?  
Probe: How would this affect your ability to care for and contribute to your 
family?  
Probe: How would this affect your ability to help your children obtain the amount 
and type of education you want for them? 
5. What are other immigration related or government policies affect your ability to 
care for and contribute to your family? 
6. What are other immigration related or government policies affect your ability to 





APPENDIX D. FACILITATOR SCRIPT 
Phone script: Follow-up individual interview 
 
Hello ____________(name of potential participant). This is _________________ (name of 
ISU Extension staff person). You participated in a focus group interview with other parents at (name of 
location where focus group was held).  
On the form you completed, you indicated that you were interested in participating in a follow-
up individual interview. During this interview, I will ask you some more questions about your ideas 
and experiences regarding education. I will also ask you questions about ways that immigration related 
policies such as DACA have, or might affect your family. 
The interview will last about 1 hour, and I will offer you a $50 gift card to compensate you for 
your time and for sharing your experiences and perspectives.  
The interview will be recorded using an audio recorder, and the recording would be stored on a 
password protected server at Iowa State University. The information you provide will be combined 
with information from other parents that we interview. Your name, the name of the community in 
which you live, and the names of your family members, or where your children go to school would not 
be identified when we share what we learn from this study. 
If you have questions about the interview, or your rights as a participant, you can contact 
Kimberly Greder (kgreder@iastate.edu; 515-294-5906), the director of the study or the research review 
administrator at Iowa State University, (515) 294-4566, IRB@iastate.edu.  
Are you still interested in participating in an individual interview? 
Note: If the individual says “yes” then the staff person continues with the script below. If the 
individual says “no”, then the staff person politely thanks the individual for their time and brings the 
conversation to a close. 




What days and times typically would work well for you to participate in an interview? 
Would you like me to come to your home for the interview, or would you prefer to 
meet me somewhere such as the school or the (name of county) County Extension office? 
If we meet at (name of location) then I will make sure there is a private room where we 
can meet. 
Note: The staff person identifies a day, time and location that will work well for the parent to 
participate in the follow-up individual interview. 
I will contact you again before the interview to remind you of the date, time, and location. 
Your participation is really important. If you are not able to participate, or decide that you don’t want 
to participate, please call me right away, so I can try and identify another parent to participate in an 
interview. You can reach me at (provide phone number). 
Thank you. I look forward to the interview. 
 
 
Phone call #2 
Hello ______ (name of parent). 
 
Thank you for your interest in participating in an individual interview to further share your 
ideas and experiences regarding education, as well as ways that immigration related policies has, or 
might affect your family. 
I want to remind you of the interview to be held at (location) on (date) from (time frame).  
Note: If the interview will not be held at the parent’s home, provides direction on how to get to 




Your participation is really important. If you are not able to participate, or are no longer 
interested in participating, please call me right away, so I can try and identify another parent to 
participate in an interview. I can be reached at (provide phone number). 









APPENDIX E. CONSENT FORM FOR INDIVIDUAL INTERVIEW 
This form has information to help you decide whether or not you wish to participate in this study. 
Your participation is completely voluntary.  
Who is conducting this study? 
This study is being conducted by Kimberly Greder at Iowa State University. 
Why am I invited to participate in this study? 
You are being invited to participate in this study because you indicated on a form distributed at a 
focus group interview that you were interested in participating in an individual interview. 
You should not participate if you did not participate in the focus group interview.  
What is the purpose of this study? 
The purpose of this study is to learn more about your ideas and experiences regarding education, 
and about ways that immigration related policies have, or might affect your family. 
What will I be asked to do? 
If you agree to participate, you will be asked to share more information about your experiences 
regarding education, and examples of ways that immigration related policies such as the DACA 
(Deferred Action for Childhood Arrivals program has, or might affect your family. 
If you share information that is related to people outside of your family, please do not share any 
names. 
The interview will be audio recorded, and the recording will be stored on a password protected 
server at Iowa State University. 
What are the possible risks and benefits of my participation? 
We do not anticipate risk for participating in this study. However, there is potential risk of 




immigration policies on families. In the event you experience emotional discomfort from 
participation in the study, I will provide you with contact information for a person who can help 
you.  
Although researchers are trained to keep confidential the information shared during the study, 
there are limits to this confidentiality. The interview process does not require you to reveal any 
information that wish to keep private. However, in situations where a participant informs 
researchers of either abuse/neglect of a minor or dependent adult, or the imminent harm to self or 
others, the researchers may break confidentiality and inform the appropriate authorities (e.g. 
Department of Human Services, local police) as permitted or required by law.  
Benefits – You may not receive any direct benefit from taking part in this study. We hope that 
what we learn from this study will help improve educational programs and policies for families. 
How will the information I provide be used? 
Your responses will be combined with other parents who are interviewed in the study and will 
help U.S. understand parents’ experiences better, as well as potential implications of immigration 
related policies on families. 
What measures will be taken to ensure the confidentiality of the data or to protect my 
privacy? 
We will minimize this risk by adhering to the highest standards of protecting participant 
confidentiality. We will not reveal any information about study participants to other study 
participants or to anyone outside of trained study personnel. All data will be separated from 
identifying information and will be shared in summary format so that individual families are not 
identifiable. Real names of participants and the names of the communities they live in will not be 




confidentiality. Information you share may be shared with other researchers or used for future 
research studies. However, we will make sure that information that may identify you, your 
family members, or other people you mention is removed, and we will not ask you to sign 
another consent form. 
Paper copies of forms you complete, such as the consent form, will be stored in a private locked 
office of the director of the project, Dr. Kimberly Greder.  
Information you provide will be kept confidential to the extent allowed by applicable laws and 
regulations. Records will not be made publicly available. Federal government regulatory 
agencies, auditing departments of Iowa State University, and the ISU Institutional Review Board 
(a committee that reviews and approves research studies with human subjects) may review or 
copy records for quality assurance and analysis. These records may contain private information.  
The data will be destroyed within three years of the completion of the project.  
Will I incur any costs from participating or will I be compensated? 
You will not have any costs from participating in this study.  
You will receive a $50 gift card for participating in the individual interview.  
What are my rights as a research participant? 
Participating in this study is completely voluntary. You may choose not to take part in the study 
or to stop participating at any time, for any reason, without penalty or negative consequences. 
During the interview, you do not have to answer any questions you do not want to answer. 
Whom can I call if I have questions or problems? 




If you have questions about the interview, or your rights as a participant, you can contact 
Kimberly Greder (kgreder@iastate.edu; 515-294-5906), the director of the study or the research 
review administrator at Iowa State University, (515) 294-4566, IRB@iastate.edu.  
Consent and Authorization Provisions 
Your signature indicates that you voluntarily agree to participate in this study, that the study has 
been explained to you, that you have been given the time to read the document and that your 
questions have been satisfactorily answered. You will receive a copy of the written informed 
consent prior to your participation in the study.  
Participant’s Name (printed)             
(Participant’s Signature)      






APPENDIX F. CODING SCHEME 
Codes Category Theme 




to form 23 
categories 
1. Work is not meaningful  
Fathers create secure and 
stable environments for their 
families through employment 
2. I feel stuck 
3. Parents role in education is to support 
youth 
4. Education is key for future success 
5. Work/life balance impacts ability to be 
involved 
Overcoming external barriers 
to pursue education and a 
rewarding life, and desire for 
proactive communication 
with teachers 
6. Greater opportunities in U.S than 
homelands 
7. Descriptions of fathers’ homelands 
and education 
8. Barriers to attendance 
9. Educación 
10. Suggestion for proactive education 
Desire for proactive 
communication with teachers 
11. Need for increased communication 
between school-parents 
12. We are missing information 
13. Teachers role in education in U.S. vs. 
homelands 
14. Distractions in high school stop 
youth's success 
15. Lack of resources impact parent's aid 
for children 
Without DACA, youth will 
suffer 
16. Racism, ecological difficulties, impact 
father's desires 
17. Living in a state of fear due to 
immigration policy change 
18. Implications of DACA on education 
19. Immigration and instability impacts 
U.S. education 
20. DACA doesn’t affect me personally 
Despite living in the shadows, 
we move forward 
21. No change after election 
22. We have opportunity, we just have to 
look for it. 




APPENDIX G. INSTITUTIONAL REVIEW BOARD STUDY APPROVALS 
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